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ABSTRACT

Culakova, Adéla. University of West Bohemia. June, 2023. Exploring New Englishes through

literature in EFL classroom. Supervisor: PhDr. Eva Skopeckova, Ph.D.

This thesis deals with the topic of introducing New Englishes to basic school learners through
literature. New Englishes are an essential part of modern English education and the curricular
documents of the Czech educational system allude to the inclusion of the topic several times.
However, the reality at schools is often different. The theoretical part of this thesis explores
New Englishes, the curricular documents of the Czech educational system at the national level
(Framework Education Programme), and the use of literature in English education. The
second part of the thesis describes the action research conducted at a basic school. The
research was realized by the means of two questionnaires and a lesson designed in accordance
with the theoretical findings from the first part of the thesis. The questionnaires explore the
learners’ attitudes to the topic and the use of literature in introducing New Englishes. Based
on the results of the research, it is concluded that the learners find the topic of New Englishes
interesting and relevant to their language education. It is further inferred that the means of
literature provide a challenge for the learners, as they are not used to working with literary
texts in English.
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I. INTRODUCTION

Studying English today, in the modern globalised world, presents a new, unique
challenge to the learners. Every day, they come into contact with many distinct varieties of
English, spoken in different countries and cultures across the world. English is a language
with the most speakers worldwide, primarily as a result of British colonialism and the
spread of the language throughout the whole British Empire, and later through the use of
English as the main language of international trade and politics. However, not all speakers
use English as their first language and the different varieties in the world have quite
distinct features. Therefore, the focus of English language education on a native-like
proficiency in the British or American variety is an obsolete concept which is not of much
use to speakers in the cross-cultural environment, who will rarely come into contact with a
native speaker of these varieties. However, many schools in the Czech educational system
are still strongly focused on these varieties and the numerous New Englishes which exist
around the world are not mentioned at all in general education, even though, as we will see
below, the curricular documents include several allusions to multiculturalism and cultural
differences, among which language varieties belong.

This thesis aims to answer the research question, “How can literature be used in the
EFL classroom to introduce the topic of New Englishes to learners?” It uses materials
developed around a literary work, the graphic novel New Kid by Jerry Craft, to teach
learners about New Englishes through the medium of literature. Literature, as an authentic
material, allows learners to glimpse into the lives of people who live in different cultural
and sociolinguistic environments and helps learners to understand the thoughts and beliefs
of characters from diverse backgrounds. It has numerous other benefits for which it should
be included in education, including the development of literacy and reading comprehension
skills. The thesis employs action research to answer the research questions and discover
whether the topic of New Englishes can be introduced through literature.

The Theoretical Background chapter begins with an overview of New Englishes
and their occurrence in English education. It presents information about the different
varieties of English and the reasons for the current predominance of the English language
worldwide. The chapter further established that the situation of New Englishes in
education is not good—there is a lack of suitable materials and strategies for introducing
the topic to learners. Therefore, the next part of the theoretical chapter explores the issue

within the context of Czech education—particularly it focuses on Czech curricular



documents at the national level, the Framework Education Programme for Basic
Education (MSMT, 2007). The curricular documents offer many opportunities for the
inclusion of the topic, as they concern themselves with themes such as multiculturalism.
Further, the Theoretical Background chapter also deals with the topic of literature in
education. In the past years, the use of literature has been declining, with more focus on
communicative skills. However, as many authors point out, literature offers opportunities
to explore different linguistic contexts, see how characters communicate and code-switch
in English, and it also allows us to glimpse into diverse cultures. The theoretical chapter
also presents different models of working with literature and their benefits, and comments
on the advantages of using graphic novels as authentic materials in lessons, because they
teach visual literacy skills aside from the usual reading skills and competencies.

The practical part of the thesis presents the results of the action research conducted
at Zakladni skola Blovice in the eighth grade of basic education. The research was
designed as two questionnaires, pre-survey and post-survey, and one lesson, taught using
the first chapter of the novel New Kid to present information about the topic of New
Englishes to learners. The lesson was taught by the author of this thesis who had also
prepared all the materials and other tools which are included in the Methods chapter. The
results obtained from these tools, the questionnaires, the lesson tasks, and the individual
work of the learners, are included in the chapter Results and Commentaries. The last
chapter, Implications, discusses the pedagogical implications of the research for both
teachers and learners, points out the limitations of the research and suggests further
research in the area as a continuation of the action research cycle.



Il. THEORETICAL BACKGROUND

The theoretical chapter focuses on three general areas that are explored and linked
together to form the basis for the research question of how to introduce the topic of New
Englishes through the use of literature in EFL classroom, and, additionally, whether such
an approach is suitable for this topic. The chapter presents an overview of New Englishes,
their history, importance and impact, as well as their inclusion in education and the
problems connected to the fact that different standards are used worldwide. The chapter
further explores the curricular documents of the Czech education system, in particular the
Framework Education Programme and how the topic of New Englishes is included in the
curriculum. Lastly, as the research design is centred around the use of literature, this
chapter also presents an analysis of the use of literature in education, its historical context
and specifics, with a section dedicated to the use of graphic novels.

The theoretical chapter aims to explore these three areas and link them together in a
manner that creates a foundation for practical research and provides essential information
for the exploration of the research question. The theoretical chapter seeks to connect the
curricular documents and the use of literature to the topic of New Englishes so that
education of the particular topic through literature can be explored. The first section we
focus on is the area of New Englishes. We explore the history of New Englishes, their
creation and spread over the world, as well as their status in the current globalised society.
Furthermore, this section briefly outlines the situation concerning New Englishes in

education.

New Englishes

This section of the theoretical chapter focuses on an overview of the New
Englishes. Aside from defining the term “New Englishes”, it examines the history of the
spread of English worldwide, the current state of the use of English worldwide and the
specifics and implications of a single dominant global language serving as a lingua franca.
In the last decades, English has become so widespread that the native-speaker model of
learning is no longer accurate and does not meet the communicative needs of current
English learners. Moreover, the status of New Englishes in classrooms is also explored to

lead into the second section of this chapter, which focuses on curricular documents.



What are New Englishes?

Unlike most languages, especially in Europe, which exist in the strict confines of a
‘national language’, that is, only speakers of a certain nationality or ethnicity use them
daily, there are more non-native than native speakers of English (Kirkpatrick, 2010). In the
last four centuries, the number of English speakers rose from five to seven million to
possibly even two billion (Jenkins, 2015). More than half of these speakers have not
learned English as their first language and use varieties of English which are not
commonly included in current English language education.

Whereas in the sixteenth century, English was spoken mostly by native speakers
from the British Isles (Jenkins, 2015), today it is common to encounter English speakers in
the whole world. English had primarily spread due to the colonial influence of the British
Empire and remained an important language in its former colonies even after their fight for
independence. Nowadays, the majority of English speakers do not use English as their first
language (L1); the ratio is estimated to be three L1 English speakers to four L2 English
speakers (Jenkins, 2015). Because of this phenomenon, the position of native speakers of
English has changed and lost some of its prestige (Kirkpatrick, 2010).

Historically, the spread of English started with the migration of British English
speakers to North America, Australia and New Zealand (Jenkins, 2015). The varieties
spoken in these regions today have evolved and incorporated elements of indigenous
languages such as those of the Native American, Aboriginal or Maori populations (Jenkins,
2015). Therefore, they differ from British English in some linguistic features. Gradually,
the settlers from North America spread into Canada and the Caribbean (Jenkins, 2015).
The second wave of the dispersal of English started in Africa. In West Africa, English was
introduced through the slave trade, while in East Africa, it was mainly the effort of various
explorers (Jenkins, 2015). Gradually, English continued to spread in South Asia, Southeast
Asia, East Asia and South Pacific (Jenkins, 2015).

Many countries of the regions mentioned above nowadays belong to English-
speaking countries, although in some of them, English is used as a second language. As
Kirkpatrick (2010) mentioned, varieties of English do not appear only in postcolonial
settings—many of them exist even among the inhabitants of the British Isles, especially in
Scotland and Wales. In 1992, Braj Kachru introduced his concept of circles of Englishes
(Kirkpatrick, 2010). He placed British English and all the Englishes which came into
existence with the first dispersal of English (i.e. American, Australian, and so on) into the

Inner Circle of English; these varieties of English had been influenced by various



indigenous languages, but not in such a way which would modify the dominant variety too
much (Kirkpatrick, 2010). These varieties are commonly labelled ENL—English as a
native language, meaning that their speakers are speakers of English as a first language.

Conversely, the Englishes of the countries and regions of the second dispersal of
English were placed into the Outer Circle. These varieties were more heavily influenced by
the languages of the indigenous populations, especially because in these settings, the
natives outnumbered the colonizers (Kirkpatrick, 2010). The speakers of these varieties
usually speak English as a second language, and the varieties from these regions are
referred to as ESL—English as a second language.

Kachru’s Outer Circle contains the varieties which many authors have labelled
“New Englishes”. Platt et al. (1984) have defined four criteria a variety must fulfil to
belong among the New Englishes. Firstly, it has evolved in an area where a native variety
of English was not spoken by the majority of the population; secondly, it was developed
through the educational system. Then thirdly, the inhabitants of the region use the variety
for various purposes; lastly, it has adopted lexical and grammatical features of the native
language, thus becoming “nativized” (Platt et al., 1984).

In addition, Kachru established another circle which he called the Expanding Circle
(Kirkpatrick, 2010). This circle included all the countries where English was learned
primarily as a foreign language—commonly known under the label EFL. However, as
Kachru himself pointed out, in recent years, this circle had been the most growing one
(Kirkpatrick, 2010). Countries such as China contain an enormous amount of English
speakers who influence the ways English is used in international communication.
Similarly, in Europe, English is often the primary language for communication between
speakers of different first languages.

Despite these emerging trends, native speakers of the Inner Circle Englishes often
assume that their grasp of the language is superior to that of non-native speakers and that
the Inner Circle varieties are paramount varieties of English (Ammon, 2000). Even the
speakers of New Englishes in Outer Circle countries sometimes regard their language as
inferior to the Inner Circle standardized varieties (Jenkins, 2015). Such perception of
varieties can lead not only to problems concerning their standardization and codification

but also to numerous challenges in education.



New Englishes in Education

Current students of English encounter an enormous amount of varieties, both
standard and non-standard, through the internet and other media. They are exposed to
much broader input than students used to be before the age of electronic media and online
sources when their input was limited to coursebooks, teachers’ speech and recordings. The
goals of learning English have changed too (Galloway & Rose, 2018); most learners will
likely communicate with other non-native speakers of English rather than native speakers.
These facts lead to inquiries concerning the varieties which should be taught in schools.
Currently, most curricula are based mostly on British English, alternatively, American
Standard English, and other varieties are often not included.

As Kachru (1986) stated, English education is often aimed at reaching “native-like”
proficiency, which usually infers British Standard English, even though there is no reason
why speakers worldwide should imitate the British. Further, Kachru (1986) noted that non-
native speakers would not come to resemble native speakers because they could not
emulate culture-specific behaviour and traits. Quite the reverse, the inclusion of the non-
native speakers’ cultural traits is a part of the process which leads to the creation of New
Englishes. This fact is often countered by the inclusion of native speakers in English
language education. However, Jenkins (2015) then pointed out that being a native speaker
did not make a person a competent teacher since they never had to learn the language like a
non-native speaker would have had to. Therefore, the question of which variety should be
taught has no simple, universal solution.

Melchers and Shaw (2003) have concerned themselves with English language
education in the Expanding Circle. They proposed that the problem of which variety
should be taught consisted of three distinct topics—what exposure the learners should
have, what production model should be used in the class, and what target we aim for
(Melchers & Shaw, 2003). The authors noted that learners in the Expanding Circle would
primarily need English to communicate internationally with members of the global
community; these learners should be exposed to a wide selection of varieties, to be able to
understand as many accents and varieties as possible (Melchers & Shaw, 2003).

Due to the diversity of English speakers in the world, Melchers and Shaw (2003)
also proposed that effective communicators in English should be skilled in cross-cultural
communication strategies—they should avoid culturally specific expressions and
references and be able to modify their pragmatic behaviour. Since the authors noted that

the variety learners were nowadays the most exposed to was American English, they



further proposed that American English lexis should be the focus of vocabulary teaching,
while the most prominent alternatives in international lexis should be taught as well
(Melchers & Shaw, 2003).

However, as Galloway and Rose (2018) have noted, while the current practices
within English education have often been criticized for their inability to equip students
with the necessary skills for using English as a lingua franca (ELF), there are no suitable
alternatives to the current curricula, and no resources which could be used in class are
available. Therefore, many educators must continue with the current practice (Galloway &
Rose, 2018). As the authors have noted, especially the lack of research at the classroom
level presents a problem for the development of more techniques and materials (Galloway
& Rose, 2018). Most of the coursebooks and online audio-visual resources for English
language education do not provide examples of varieties other than British or American
English. Nevertheless, Galloway and Rose (2018) also noted that the inclusion of e.g.
listening samples of other varieties of English often reinforced stereotypes connected to
these varieties and failed to provide anything but superficial exposure to ELF.

In conclusion, the current distribution of the English language worldwide is not
reflected in English language teaching. While the majority of English speakers nowadays
consists of L2 speakers who are multilingual, English is still taught with a focus on the
traditional varieties, British and American English. This can be especially limiting to
learners from the countries of the Expanding Circle (as defined by Kachru) who will
mostly encounter English as a lingua franca in their daily lives. These learners still tend to
perceive English as the language of the native speaker, used in the main traditional
varieties, while the linguistic reality has changed. Learners from the Expanding Circle
would benefit from a more inclusive curriculum of English, focused on ELF skills and
cross-cultural communication. This is also the case of the learners in the Czech educational
system; Czech learners belong to the Expanding Circle of English and most of their future
communication in English will be cross-cultural, happening between speakers of different
first languages. Therefore, the education focused on the two traditional varieties and
unrealistic native speaker models is limiting to these learners regarding their future use of
English.

However, despite the fact that numerous authors have discussed and examined the
aforementioned facts, their findings suggest that the cross-cultural aspect of the English
language education in the Expanding Circle is not reflected in the curricular documents at

all. Furthermore, the literature suggests that the current state of language education does



not reflect the actual use of English in the world and the examples of language use which
learners encounter outside of school. The next section of the theoretical chapter examines
the factual state of English education and analyses the curricular documents of the Czech
educational system to discover whether or not they include the topic of New Englishes and

what the expectations placed on students concerning the particular field of study are.

Curricular Documents of the Czech Educational System

This section of the theoretical chapter explores the curricular documents of Czech
education, in particular on the national level—the Framework Education Programme
(FEP). Since the practical part of this thesis will concern itself with research aimed at the
basic education stage, the document which will be examined in this section is the
Framework Education Programme for Basic Education (MSMT, 2007). The purpose of
this section is to examine the topic of New Englishes against the background of the Czech
curricular documents on national level—whether and to what extent it is included in basic
education and in what way. This research serves to discover upon what educational system
background the practical research can be founded. The particular document used in this
thesis is the English version of the Education Programme, which is, however, only
available online in its version from 2007. There might be slight differences in the structure
and contents to the current version of the Education Programme.

The curricular documents of Czech education have two levels, the national and the
school level (MSMT, 2007). The Framework Education Programmes (FEP) exist for all
stages of education, but this thesis only concerns itself with the basic education stage. The
FEPs provide the framework for School Education Programmes (SEP) which are created at
each school and define education on a smaller scale. The SEP will be the focus of the
research part of this thesis. The Framework Education Programme for Basic Education
(FEP BE) follows up the FEP for Preschool Education. It focuses on the key competencies
learners should obtain at the given stage and the outcomes of the educational process
(MSMT, 2007). The educational content in the FEP BE is divided into nine educational
areas, each of which contains one or several educational fields. Every educational area is
closely defined in the FEP BE, with special attention given to the characteristics,
objectives and educational content of the individual educational fields (MSMT, 2007). In
the following subsection, we will explore the educational area of Language and
Communication through Language, which includes the educational fields of Czech

Language and Literature, Foreign Language and Second Foreign Language.



Furthermore, in the subsequent subsection, we will analyse the cross-curricular
subjects included in the FEP BE which complement the educational areas and provide
opportunities for the personal development of learners, especially concerning their
attitudes and values (MSMT, 2007). Predominantly, this subsection will be centred around
the cross-curricular subjects of Education Towards Thinking in European and Global
Contexts, and Multicultural Education.

Foreign Language in FEP BE

The educational field of Foreign Language is included in the educational area of
Language and Communication through Language. The Ministry of Education, Youth and
Sports (MSMT) has defined this educational area as one with a “pivotal position in the
educational process” (MSMT, 2007, p. 18) because language provides learners with skills
necessary for orientating in other areas of study and daily life. The educational area
includes three educational fields; however, for the purposes of this thesis, the educational
fields of Czech Language and Literature and Second Foreign Language will not be
analysed. The main focus of this subsection is the field of Foreign Language, regarding the
selected context of the EFL classroom (i.e. English is the most frequent choice in terms of
the first foreign language at Czech basic schools).

According to MSMT (2007), Foreign Language allows learners to communicate
with speakers from Europe and the whole world, as well as helps with reducing language
barriers and increases the prospects concerning the future career and educational paths.
The content of this educational field also enables learners to study various cultural
traditions and lifestyle differences in foreign countries and raises the learners’ awareness of
tolerance and understanding (MSMT, 2007). The educational area of Foreign Language
includes several objectives which are relevant to the topic of this thesis.

The first relevant objective is centred around “understanding language as an
independent historical phenomenon which reflects the historical and cultural development
of a nation and thus seeing it as a major unifying agent of the national community and an
important and indispensable instrument for lifelong learning” (MSMT, 2007, p. 19), which
can be viewed as related to the facts mentioned in the previous section of the theoretical
chapter, concerned with the history and spread of the English language. Further, another of
the objectives has a close relationship with intercultural communication—"mastering
common rules of inter-personal communication in the given cultural environment and

developing a positive attitude to language as a part of inter-cultural communication”



(MSMT, 2007, p. 19); culture is mentioned as a part of this objective and, as has been
noted in the previous section, culture is an important element of New Englishes and a
source of differences between Inner and Outer Circle Englishes. Therefore, some of the
specifics of New Englishes are mentioned in the overview of the educational area.

Moving on to the educational contents of the educational field of Foreign
Language, the expected outcomes of the educational field do not include any mentions of
New Englishes; they are centred around receptive, productive and interactional skills
(MSMT, 2007). It is worth noting that work with authentic materials (such as literature) is
included among receptive skills, as well as the skill of inferring meaning from context
(MSMT, 2007), which will be relevant to the research part of this thesis. Concerning the
subject matter of the educational field, the only information which could be connected to
New Englishes is included among the theme areas—“the socio-cultural environment of
relevant language areas” (MSMT, 2007, p. 26), which usually refers to the study of British
and possibly American realia. Nevertheless, all countries with English-speaking population
could be seen as “relevant language areas” and this section could therefore refer to the

areas of the world where New Englishes are used.

Cross-curricular Subjects in FEP BE

In the Framework Education Programme, cross-curricular subjects are those which
are “related to contemporary present-day issues and represent an important inseparable part
of basic education” (MSMT, 2007, p. 94). They provide opportunities for the engagement
and teamwork of learners, promoting the development of their values and attitudes
(MSMT, 2007). In the FEP BE, cross-curricular subjects are divided into thematic areas,
which then include a wide selection of themes. Schools must mandatorily include the
cross-curricular subjects of FEP BE in basic education, however, the decision of which
themes will be incorporated and how remains in the hands of the individual schools
(MSMT, 2007).

There are six cross-curricular subjects in the FEP BE: Personal and Social
Education, Democratic Citizenship, Education Towards Thinking in European and Global
Contexts, Multicultural Education, Environmental Education and Media Education
(MSMT, 2007). Nevertheless, due to the focus of this thesis, only two of these subjects
will be the matter of analysis in this subsection—Education Towards Thinking in European

and Global Contexts and Multicultural Education.
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Education Towards Thinking in European and Global Contexts. This cross-
curricular subject is intended to promote “global thinking and international understanding”
(MSMT, 2007, p. 100)—it should educate future European citizens to be capable of
flexibility and mobility and also aware of their national identity while respecting the
national identities of others (MSMT, 2007). The FEP BE directly mentions this cross-
curricular subject in relation to the educational area of Language and Communication
through Language, noting that “knowledge of foreign languages is a key factor in mutual
communication and in understanding other nations’ cultures” (MSMT, 2007, p. 100).

Moreover, it is worth including some of the benefits the FEP BE lists for the
students of Education Towards Thinking in European and Global Contexts. In the area of

knowledge, skills and abilities, the cross-curricular subject:

[D]evelops and integrates the basic knowledge necessary for understanding social and
cultural differences between nations, [. . .] develops the ability to compare cultural
expressions in the European and global context, to find commonalities and differences,
and to evaluate them in the broader context. (MSMT, 2007, p. 101)

These two benefits can be seen as connected to the area of New Englishes since the
history of New Englishes is connected to colonialism, and English as a lingua franca, the
dominant position of English in the Expanding Circle, is directly linked to cultural
communication and expressions in European and global context. Further, in the area of
attitudes and values, Education Towards Thinking in European and Global Contexts “helps
to overcome stereotypes and prejudices, [. . .] forms a positive attitude towards differences
and cultural diversity” (MSMT, 2007, p. 101). These attitudes and values can also be
connected to New Englishes which are not well-known to most learners and therefore can
attract prejudice or lead to stereotypes about the speakers of these varieties.

In addition to the benefits mentioned above, the FEP BE also lists three thematic
areas of the cross-curricular subject Education Towards Thinking in European and Global
Contexts. They are mostly concerned with Europe and therefore are not of interest to the
focus of this thesis.

Multicultural Education. The purpose of this cross-curricular subject is to
familiarise learners with “the diversity of various cultures and their traditions and values,
on the basis of which they can become better aware of their own cultural identity,
traditions and values” (MSMT, 2007, p. 102). Multicultural Education should lead to the

understanding of the increasing sociocultural diversity and develop a sense of justice and
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solidarity (MSMT, 2007). Again, the FEP BE notes the educational area of Language and
Communication through Language as a particularly fitting area for the inclusion of
Multicultural Education.

Once more, the relevant benefits of this cross-curricular subject for the personal
development of the learners should be included. Concerning the area of knowledge, skills
and abilities, Multicultural Education:

[T]eaches pupils to communicate and co-exist in a group containing members of
different sociocultural groups, to exercise their rights and respect those of others, to
understand and tolerate others’ different interests, opinions and abilities, [. . .] provides
information on basic multicultural terminology: culture, ethnic group, identity,

discrimination, xenophobia, racism, nationality, intolerance etc. (MSMT, 2007, p. 102)

The first of these benefits, communicating and co-existing in a culturally diverse
group, is directly connected to the theory surrounding English as a lingua franca—Ilearners
should acquire abilities which will help them succeed in diverse cultural environments and
communicate with other speakers of English as a foreign language. Concerning the second
benefit, New Englishes can be a fitting topic for the introduction of some of the
multicultural terminology. A similar sentiment is reflected in the benefits related to
attitudes and values. Here, the cross-curricular subject of Multicultural Education “offers
pupils information which helps them to form attitudes of tolerance and respect towards
different sociocultural groups, to consider the cultural background of members of other
sociocultural groups and to recognize their legitimacy” (MSMT, 2007, p. 103).

Reviewing the thematic areas of Multicultural Education, the topic of New
Englishes could be related to the area of Cultural differences and Multiculturalism—the
latter in particular, given the inclusion of “specific characteristics [. . .] of languages, [. . .]
the importance of using foreign languages as a tool for communication” (MSMT, 2007, p.
103). It is apparent that while the topic of New Englishes is never directly mentioned in the
curricular documents, there are many areas which would be suitable for its inclusion. Some
of the themes of the cross-curricular subjects of the FEP BE seem to be especially well-
suited for being taught through the topic of New Englishes, for instance those focused on
cultural differences and the importance of EFL for intercultural communication.

However, since the exact manner in which New Englishes should be incorporated
into EFL education is not mentioned in the curricular documents, this thesis seeks to

answer the question of whether literature is a convenient medium for such incorporation. It
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is also worth noting that the national level of the curricular documents is viewed by the
Czech educational system as a set of guidelines since the educational system is strongly
decentralized. Therefore, the inclusion of individual topics is in the hands of schools and
their SEPs which should include a more detailed account of the contents of basic education
at the particular institution, as well as the manner in which teachers should work with these
materials. Nonetheless, the last section of the theoretical chapter lays the groundwork for
both the examination of the documents at the school level and the practical research, as it
focuses on the use of literature in education—its history, specifics, and possibilities

connected to the aim of the practical research of the thesis.

Literature in EFL Education

The role of literature in foreign language education has changed throughout the
years—what is today considered common practice in foreign language education would
not have been viewed as such centuries ago. English is the most studied foreign language
nowadays; however, it has not always been the case and Latin used to be the dominant
language of foreign language education (Richards & Rogers, 2001). The teaching of Latin
formed the basis of foreign language education and the principles of Latin education
became integrated into the first known method of foreign language education—the
Grammar-Translation method. Richards and Rogers (2001) noted, in their section on this
method, that the goal of foreign language education had been to learn a language to read its
literature. It was further said that this method had been dominant between the 1840s and
the 1940s (Richards & Rogers, 2001) and therefore, in that period, literature had been the
focus of all foreign language education.

Gradually, with the growing integration of the global community, the need for
communicative skills arose for students of foreign languages (Richards & Rogers, 2001).
The Grammar-Translation method started to be questioned and rejected and new
approaches began to be developed, for instance, the creation of phonetics and the emphasis
on the spoken form of English (Richards & Rogers, 2001). With these trends, the
importance of literature in foreign language education has diminished and currently, it is
often a subject of debate concerning its suitability.

Some authors claim that literature can be overly idiosyncratic, subversive, or
connected to a specific cultural context (Ferradas, 2009) and therefore not appropriate for
education. Other authors warn against the overuse of literary texts in education, claiming it

to be an elitist preference over non-literary texts (Chodéra, 2006). Nevertheless, many
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others believe that literature can be a source of diverse sentence patterns and various
relevant manners of language use (Keshavarzi, 2012) or serve as an introduction to cultural
issues and help develop the aesthetic and emotional aspect of a learner’s personality
(Janikova, 2002). Maley (1989) also mentioned the diversity in language that literary texts
can provide, the fact that individual locations have different varieties of English, and also
how literature can draw attention to characters changing their language due to social
context or during interactions with other social groups (Maley, 1989).

Zbudilova (2020) maintained that literature could become a model of values. She
referred to the rising need for creative and critical thinking as protection from manipulation
in the modern globalised world and believed these could be cultivated through the use of
literature (Zbudilova, 2020). Furthermore, she claimed that literature has lost its place not
only in education (as per Richard & Rogers, 2001) but also in daily life, to electronic
media; education should attempt to change this phenomenon. In her opinion, the potential
of literature in education was often underestimated, despite its importance in the
development of critical thinking—students must interpret and analyse literary texts on their
own, thus expanding their creative and innovative skills (Zbudilova, 2020). As the
previously mentioned authors, Zbudilova (2020) maintained that literature helped develop
self-confidence, motivation, flexibility, independence, or metaphorical thinking.

In another study, Zbudilova (2017) examined the actual status of the use of
literature in education, as opposed to the theoretical ideas reviewed previously in this
chapter. She noted there was a long-standing tendency to underuse literary texts in lessons
and prefer the texts included in textbooks, especially with learners of lower proficiency in
English (Zbudilova, 2017). Further, she noted that researchers’ opinions on the topic
differed significantly, with some authors suggesting the use of literary texts even with
beginner learners, naturally matching the difficulty of the texts to their abilities (Zbudilova,
2017). Her study also raised questions such as whether the selection of texts offered by the
textbooks was sufficient and whether they fit the requirements for the overall development
of a learner’s personality, citing the potential of the use of literature in education to raise
the waning interest in reading among learners (Zbudilova, 2017). This opinion is reflected
in the work of Hismanoglu (2005), who claimed the selected literary texts for lessons
should be relevant to “real-life experiences, emotions or dreams of the learner”

(Hismanoglu, 2005, p. 57).
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Approaches to Using Literature in ELT Classrooms

Having explored both the positive and the negative attitudes to the inclusion of
literature in EFL, it is also important to examine the various approaches to using literature
in English language education. Teachers can incorporate literature into their lessons in
numerous ways, regarding the outcomes they want to see fulfilled, the skills and values
they want the learners to develop and the particular literary work they are working with.
This subsection presents a brief overview of these approaches and their specifics and
benefits.

The research on approaches to using literature has been the subject of study for
many authors. For example, Collie and Slater (1987) have determined four distinct groups
of approaches—teaching literature for cultural enrichment, language enrichment, personal
involvement, and using it as authentic material. Carter and Long (1991) have divided their
reasons into three categories—the cultural, language, and personal growth models. Finally,
Lazar (1993) has described three different approaches, which circle around similar
concepts as Carter and Long’s division—the language-based, literature as content, and
literature for personal enrichment approaches.

Lazar (1993) has written that “[p]inpointing possible approaches can help us to
select and design materials for classroom use, as well as to assess the suitability of
published materials” (Lazar, 1993, p. 22). This makes the study of approaches particularly
important for the purpose of this thesis, which is finding the best ways in which the New
Englishes can be introduced to EFL learners. Below, we provide an overview of the three
approaches Lazar (1993) has described, using both her research and the findings of Carter
and Long (1991) which are focused on very similar concepts.

Language model/Language-based approach. Lazar (1993) noted that studying
the language of a literary text aided in integrating the language and literature syllabus.
Carter and Long (1991) further remarked that working with language through literature
helped students with the formulation of various expressions. Some supporters of this
approach only view literature as a resource to provide language activities (Lazar, 1993). In
contrast, others seek to equip students with the tools and skills necessary for interpreting
and critically reading texts (Lazar, 1993). Some believe that students can acquire language-
based study skills from working with literature (Lazar, 1993), since literature exposes
students to specific linguistic features, such as direct and indirect speech or figurative
language (Carter & Long, 1991). Both Lazar (1993) and Carter and Long (1991) have also
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provided activities suitable for this approach, including making predictions, creative
writing and jumbled sentences.

Cultural model/Literature as content. The cultural model relates literary works to
the target culture (Carter & Long, 1991) and establishes “literature itself [as] the content of
the course” (Lazar, 1993, p. 35). It focuses on the characteristics and history of literary
movements, the examination of the political or social background of the texts, the author
and their life, the specifics of the genre, and so on (Lazar, 1993). As Carter and Long
(1991) mentioned, this model also allowed learners to explore the cultural background and
different ideologies. However, Lazar (1993) cautioned that some language teachers might
want to leave this type of work to literature teachers, which may especially be true
concerning foreign language education, where such work with literature isn’t very
common.

Personal growth model/Literature for personal enrichment. According to
Carter and Long (1991), this model attempted to create a bridge between the previous two
models, focusing on the specific language use in the text but also placing it within a
cultural context. Lazar (1993) noted that literature could serve as means for “encouraging
students to draw on their own experiences, feelings and opinions” (Lazar, 1993, p. 39). She
further encouraged selecting materials that corresponded with the learners’ interests, which
could be better achieved by discovering first what kind of text they would like to work
with—by providing a questionnaire, summaries, or a list of topics and letting the learners
choose (Lazar, 1993). When there are reasons why the text cannot be chosen based on the
student’s preference (such as the syllabus), teachers should look for universal themes and
experiences in the text, or ask learners to try to imagine themselves in unfamiliar situations
(Lazar, 1993).

As can be seen above, each of these approaches has a different focus and goals and
therefore requires different methods when used in class. Nevertheless, it would be possible
for all these approaches to be used for the study of the New Englishes, regarding the
particular information the teacher would like to convey. It can be argued that either
literature as content and literature for personal enrichment is likely to be the dominant
approach for the inclusion of New Englishes; however, the use of a language-based
approach is not impossible to use, although it might be more suited for advanced learners
or those in specific linguistic courses. This thesis will mostly focus on the literature for

personal enrichment.
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Following the general information about the history and status of literature in
English language education, and the analysis of the various approaches for working with
literature which can be used in English classrooms, it is further necessary to focus on the
particular means which will be used in the practical research. Regarding the aim of this
thesis and the selected EFL context, we have decided to use the genre of graphic novel
which, aside from being one of the non-canonical genres of literature, is closer to learners’

level, needs and interests.

Graphic Novels in Education

As has been established previously, the position of literature in foreign language
education has changed significantly. In the past, reading literature had been the goal of
foreign language education, and therefore, literary works were one of the primary foci of
English lessons. In particular, as Showalter (2003) remarked, poetry used to be the most
important genre of literary education, having only recently been replaced by fiction, drama,
and cultural studies. Even though this characteristic may be better applied to first-language
literary education, these genres can also be used in foreign language education. However,
for the purpose of this thesis, this section presents an overview of a different written
medium, which is the graphic novel (or comic).

Krashen (2005) noted that graphic novels can serve as an introduction to more
difficult reading for many readers, and he further claimed this genre can be beneficial for
the development of literacy skills. Even though there are no mentions of graphic novels in
the FEP BE (MSMT, 2007) for Foreign Language, the educational field of Czech
Language and Literature includes “creatively reproducing a text [. . .] making illustrations”
(MSMT, 2007, p. 25), which could also be connected to graphic novels in foreign language
education. Heckman (2004) further mentioned that graphic novels could bring confidence
to frustrated readers, with illustrations helping with the understanding of the written text.

There are multiple other factors which make graphic novels particularly well-suited
for use in education. Many graphic novels contain young adult literature themes, making
them accessible and comprehensible to students. They also often address important issues
such as racism, poverty, war, inequality, justice or gender rights—which are connected to
the cross-curricular themes and teaching children tolerance and respect for other people
and their cultures (Kryszewska, 2008). Graphic novels are also important for increasing
visual literacy (Schwarz, 2006) and serve as a multimodal learning tool, especially with

students producing their comics of a narrative or their own story (Carter, 2008). Cohn
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(2007) also mentioned that working with graphic materials enhances the learners’ visual
grammar—their ability to interpret facial expressions, gestures, movements or perspective.
Research and studies confirm the growing interest in graphic novels. Heckman (2004)
mentioned a study in Florida which showed that even though graphic novels were only one
per cent of library holdings, they accounted for more than 25 % of borrowed works.

The graphic novel used for the research in this thesis is New Kid, written by Jerry
Craft and published in 2019. In an interview, Craft mentioned that the book touched on
some of the themes mentioned above, namely racism and inequality (Collins Sullivan,
2022). However, he pointed out that the book was not intended to depict any catastrophic
event, but rather the day-to-day annoying things children of colour had to face (Collins
Sullivan, 2022). Craft also noted that he wanted his work to teach empathy and tolerance,
as children tend to empathise with what the main characters of stories go through (Collins
Sullivan, 2022). These views shared by the author are connected to the themes mentioned
in the FEP BE and its cross-curricular subjects which were analysed earlier in this chapter,
therefore also to the topic of New Englishes, which was defined, through the curricular
documents, as suitable for the inclusion of multicultural and global themes.

The theoretical chapter of the thesis presented an overview of the major topics
which form the basis of the practical research. It analysed the history and spread of New
Englishes, the issues and specifics connected to the different level of how English either
supplemented or complemented the native languages in these places, and the situation
surrounding the English language education in the context of New Englishes. Furthermore,
the theoretical chapter explored the curricular documents of Czech education, namely the
Framework Education Programme of Basic Education (MSMT, 2007) and examined the
occurrence of the topic of New Englishes within this document. Finally, the focus of the
last section of the theoretical chapter was on the use of literature in foreign language
education, including the selected genre of graphic novel. The next chapter concerns itself
with the methodology of the practical research, the suitable methods and the research
design which will provide an answer to the question of whether the introduction of New

Englishes in EFL classroom is possible through literature.
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1. METHODS

This chapter focuses on the methods of practical research carried out to answer the
research question of the thesis. It comments on the research design and includes
information about the individual parts of the research—the place and time when the
research was conducted, the characterization of the respondents, and the specification of
the research tools which were used. It also restates the research problem and the research
question. Overall, this chapter provides an overview of the research tools and the process
of answering the research question.

This thesis deals with the research problem of how to include the topic of New
Englishes into the standard curriculum of the Czech educational system and how to best
introduce the topic to learners. Furthermore, the question of whether or not literature is
suitable as a medium for the introduction of this topic is also a part of the research
problem. We have established the main research question: How can literature be used in
the EFL classroom to introduce the topic of New Englishes to learners?

The research was conducted at Zakladni Skola Blovice, a basic school offering
education on the primary and secondary level, between the 18" and 25™ of May 2023. The
subjects of the research were the learners of the eighth grade, belonging to the fourth
language group of their year. The research was designed as action research conducted by
the author of this thesis during a standard English lesson. The action research process is
cyclical and takes place during an action which is carried out to solve a certain problem—
in the case of this particular research, it is how to include the topic of New Englishes in
language education through literature. The teacher of the lesson (author of this thesis)
carried the research out on her own, as a participant of the research. An important part of
the action research was reflection, which allowed the researcher to identify the key points
and issues. The research further included two questionnaires, carried out pre-survey and
post-survey. Before filling out the questionnaires, the respondents were informed about the
ethics of research and that their answers would be anonymous.

As the first step of the practical research, we have explored the curricular
documents at the school level—the School Education Programme (SEP) of Zakladni $kola
Blovice (ZS Blovice, 2022). This document was examined parallel to the national level
curricular documents, the Framework Education Programme of Basic Education (MSMT,
2007), but also other aspects discussed in the theoretical part of the thesis. The action

research was carried out in the form of a lesson, taught with lesson materials developed
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according to the information included in the theoretical chapter of this thesis; it was
preceded by a pre-survey questionnaire and followed by a post-survey questionnaire and
the respondents’ individual work outside the classroom. The research was conducted by
the author of this thesis as the researcher, and all the materials were developed by the
author as well.

The respondents of the research were twelve students of Zakladni Skola Blovice,
attending the eighth grade of basic education. These respondents belong to the fourth
language group of their grade (out of five), which places them at an assumed lower-than-
intermediate level among their peers. The class commonly consists of fifteen learners;
three were absent over the whole period of the research. The respondents were identified
through the identification section of the pre-survey questionnaire (Appendix A), where
they were asked to submit personal information anonymously through five questions, four
open-ended and one dichotomous. The respondents are described and categorized below,
based on their answers to the identification questions.

The age of the respondents was determined, through the first open-ended question,
as between thirteen and fifteen years. As per the second question, there were seven male
and five female respondents. The respondents were further asked to provide information on
how long they have been learning English. From the third question, the mean length of the
learners’ English education was determined to be 7.9 years, with the shortest time given as
“six years” and the longest as “twelve years”. Most respondents answered “six years”, four
of them, and three responded “eight years”. Six years is the response correlating with the
common start of English education in the Czech educational system, in the third grade of
basic education.

In the fourth question, the respondents were asked to answer questions regarding
their experience with reading literature, to inform the researcher about their attitude to
reading and the state of their reading skills. This question was open-ended and focused on
how many books the respondents read every year. The responses were in numbers between
zero and three, with the average number being 1.1 books read per year. Three respondents
answered “zero” and only two respondents gave answers which were above two books per
year. The last question was dichotomous and determined whether the learners read books
in English. They were given the options “Yes” and “No” to choose from and asked to
specify the reasons fif they chose the negative response. Eleven respondents answered
“No” and one respondent did not answer. The given reasons were variations of, “I don’t

understand English well enough,” for learners who read at least one book per year and, “I
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don’t like reading/books,” for the respondents who have stated they read zero books per
year. Only one respondent, Respondent 7, said, “Not yet, I have been tempted by some
books, but I am not sure I would understand them at the moment”. Therefore, from the
identification section of the questionnaire, it was determined that the selected respondents
were not avid readers and did not have much experience with reading in English.

The second section of the pre-survey questionnaire (Appendix A) focused on
determining the respondents’ knowledge of the topic of New Englishes, the spread of
English worldwide, and non-standard English expressions. It included five questions,
among which there was one dichotomous, three open-ended, and one multiple-choice
question. The responses to these questions are included in the following chapter in the
form of graphs or tables and commented on. The answers to the open-ended questions are,
in some cases, further divided into categories. The respondents received the pre-survey
questionnaire at the end of a standard English lesson, focused on grammar. Both the pre-
survey and post-survey questionnaire were administered in Czech to ensure the
respondents understood all the questions and no miscommunication occurred.

Next week, the action research was conducted. Materials for this part of the
research were developed based on the theoretical information covered in the first chapter
of the thesis—a lesson plan (Appendix C) included a short lecture on the theoretical
information about English in the world introduced through a PowerPoint presentation
(Appendix D) and work with literature in the form of a chapter of a comics (Appendix E),
paired with a worksheet of True/False statements testing the respondents’ reading
comprehension (Appendix F). At the beginning of the lesson, the learners were reminded
of information from the pre-survey questionnaire they have worked with the previous
week—concerning the spread of English in the world and their knowledge of the topic of
New Englishes. Next, the respondents were shown the presentation which visualized the
relevant information to them (Appendix D). Discussion about the new findings followed
and then, the respondents received the first chapter of the graphic novel New Kid
(Appendix E), alongside the worksheet with True/False statements (Appendix F). They
were offered the option to either read the comics as a group or read in pairs and voted for
the option of reading in pairs. They were instructed to work with the True/False statements
after they finished reading. Afterwards, the responses to these statements were checked
with the whole class as a means of text comprehensions. The lesson continued with a

whole-class discussion about pre-prepared questions (Appendix G) on issues found in the
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text. The learners were not given the questions to look at, they responded only verbally.
Examples of responses to these questions are also included in the following chapter.

At the end of the lesson, the learners were given the post-survey questionnaire
(Appendix H), where they were asked to indicate their level of agreement with thirteen
statements on a scale consisting of the options “Completely agree / Agree / Don’t know /
Disagree / Completely disagree”. The questionnaire included identification information at
the beginning, to match the pre-survey and post-survey questionnaires and compare the
answers about the respondents reading interests and proficiency to the information from
the statements about the lesson. The responses to the thirteen statements are divided into
three categories and included in the next chapter. At the end of the questionnaire, the
respondents were offered a space to formulate their thoughts about the topic and the lesson
as a whole in one additional open-ended question, being asked to suggest what they would
change or prefer should the lesson be taught again. Only five respondents have used this
opportunity, others left the open-ended question empty. Relevant responses are also
included in the next chapter.

Finally, the respondents received the last task—individual work (Appendix J) to be
completed outside of the lesson. The task was to create a short comic about themselves
dealing with a situation similar to the situation of the characters in the story. The purpose
of this task was to determine whether the learners understood the topic the lesson was
focused on. Some of the learners’ creations are included in the appendices and commented
on in the following chapter.

In this chapter, we have discussed the methods of the research, including the
research design and the research question. A commentary on the research sample of
respondents was also provided, with relevant information about the subjects included. We
have further commented on the various data collection tools this research has used and the
way results were obtained from these tools. In the following chapter, we will analyse the
results of the individual research tools, beginning with the analysis of curricular
documents, and following with a commentary on the answers and results of the action

research and the questionnaires, in the order in which these tools were utilized.
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IV. RESULTS AND COMMENTARIES

This chapter includes the results of the practical research which was outlined in the
previous chapter. It provides a commentary on the findings of the individual data collection
tools which were utilized. Firstly, the chapter mentions and comments on the results of the
analysis of the curricular documents of Zakladni $kola Blovice where the research was
conducted. Next, the results of the pre-survey questionnaire are included and commented
on. Thirdly, the findings from the lesson itself are mentioned, with the learners’ responses
to the True/False statements which served as a confirmation of reading comprehension.
Further, the post-survey questionnaire is included, with visualizations of the answers on the
scales ranging from “Agree” to “Disagree”. Lastly, the results of the individual out-of-class

work of the respondents are commented on.

Analysis of Curricular Documents

The initial part of the practical research was focused on the analysis of the
curricular documents at the school level, precisely of the School Education Programme
(SEP) of Zakladni $kola Blovice (ZS Blovice, 2022). The SEP was analysed and compared
to the curricular documents on the national level, the FEP BE (MSMT, 2007). The
following information was discovered:

The SEP (ZS Blovice, 2022) uses the FEP BE (MSMT, 2007) classification into
educational fields. The English language is included in the educational area of Language
and Communication through Language, which is further divided into individual subjects.
In the educational outcomes of the subject of the English language, we can find outcomes
such as: “gaining first pieces of knowledge about countries where English is spoken,” and
“developing a positive relationship with multilingualism and respecting cultural diversity”.
These outcomes are related to the concepts we have mentioned in the analysis of the
national-level documents in the theoretical chapter.

Concerning the cross-curricular subjects, the SEP (ZS Blovice, 2022) includes a
section where all the cross-curricular subjects are connected to individual subjects through
a chart. Based on the theoretical research within the FEP BE (MSMT, 2007), we have
determined two cross-curricular subjects which are of particular interest to this thesis,
Education Towards Thinking in European and Global Contexts, and Multicultural
Education. The first mentioned subject is connected to the subject of the English language
in the SEP (ZS Blovice, 2022) through the topics of: “School in Britain; Food and
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traditions; Life in Britain; New York, British healthcare; USA; Canada; London; British
school system; Leisure time in Britain; Countries and traditions; Famous personalities”
(ZS, Blovice, 2022). As is evident, the topics included in this cross-curricular subject were
mostly concerned with the traditional British or American English realia, common in
education as has been established in the theoretical chapter. The second cross-curricular
subject, Multicultural Education, was not connected to the English language in the SEP at
all, listing only other subjects, such as History, Geography, or Music Education (ZS
Blovice, 2022). Furthermore, the section of the SEP focused on the cross-curricular themes
and projects for sixth grade included the theme “ethnic origin” (ZS Blovice, 2022);
however, in the detailed educational plans for individual grades, the theme was missing.
The analysis of the curricular documents at the school level proved that while the
SEP incorporated the cross-curricular themes from the FEP BE (MSMT, 2007) into its
structure, the potential for the inclusion of more detailed topics connected to the Global
Contexts and Multicultural Education was not fulfilled. The topics which were included as
part of these themes were typically focused on British and American realia, omitting the
wider context of English in the world. As had been noted in the theoretical chapter, some
of the themes appear to be well-suited for the inclusion of New Englishes and given the
prominent decentralization of the Czech educational system, which was also mentioned in
the theoretical chapter, the SEPs provide an opportunity for schools to select their approach
to how these topics should be specified. As is apparent from the analysis of the SEP of
Z4kladni $kola Blovice (ZS Blovice, 2022), this approach was not used. The document did
not offer many opportunities for individual teachers to include the topic of New Englishes,
specifying instead which topics centred around the traditional English-speaking countries

should be included.

Pre-survey Questionnaire
This section of the Results and Commentaries chapter provides an overview of the
results of the pre-survey questionnaire (Appendix A) which focused on the knowledge of
the learners concerning the topic of New Englishes and New Englishes in Literature. The
questionnaire was administered prior to the actual research, a week earlier. It included
identification questions for the respondents and five questions designed to review the
learners’ ideas about the topic of New Englishes and New Englishes in Literature. Four

questions were focused on New Englishes in general, and one question was specifically
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focused on New Englishes in Literature. The pre-survey questionnaire was filled out by
twelve respondents. The results of the five questions are presented below.

QUESTION ONE
Figure 1
Have You Ever Heard the Expression "New Englishes"?
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In the first question, the options “Yes” and “No” were given to the respondents.
Three out of the twelve respondents answered “Yes”, the rest answered “No”. Most of the

respondents have therefore never heard of the term “New Englishes” or the topic itself.

QUESTION TWO
Table 1

Describe or Guess What the Expression “New Englishes” Refers To

Respondent Answer

Respondent 1 Nova anglictina

Respondent 2 Nova anglictina

Respondent 3 New people learning English
Respondent 4 Nova anglictina

Respondent 5 Nova anglictina

Respondent 6 Nova anglictina

Respondent 7 New method of teaching English
Respondent 8 Nova anglictina

Respondent 9 Nova anglictina

Respondent 10 Something new in English
Respondent 11 I don’t know
Respondent 12 New views and approaches to the English education in schools
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Seven out of the twelve respondents simply translated the expression into Czech
and wrote: “Nova angli¢tina” (literally “a new form of the English language™), including
Respondent 2 who had claimed he had heard the expression before. Only two respondents
answered somewhat correctly—Respondent 7, who had written “New method of teaching
English”, and Respondent 12, who had answered ‘“New views and approaches to the

English education in schools”.

QUESTION THREE
Figure 2
Have You Ever Heard About Any of These Authors or Their Works?
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The third question was focused on New Englishes in Literature (NEL). We have
selected eight authors and their most famous works which could be considered part of the
NEL movement. The selection was modified to include mostly Young Adult Literature
non-canonical authors, aside from the classics such as Salman Rushdie or Chinua Achebe,
because the reading scope of the respondents was expected to rather match these works.
Therefore, authors such as Tomi Adeyemi, Rupi Kaur, and Jenny Han were included. Eight
of the twelve respondents have not selected any of the authors or books. Three respondents
have selected one author and one respondent, Respondent 3, has selected two authors. The

most often selected author was the Indian-Canadian poet Rupi Kaur.
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QUESTION FOUR
Table 2

In How Many Countries of the World Is English the Official or Main Language?

Respondent Answer
Respondent 1 circa 6
Respondent 2 30-80
Respondent 3 15
Respondent 4 50
Respondent 5 30, almost everywhere on Earth
Respondent 6 30
Respondent 7 30
Respondent 8 7
Respondent 9

Respondent 10 42
Respondent 11 6
Respondent 12 30

The fourth question brought a large variation in responses, which ranged from four
to eighty countries. The answers were divided into three categories—Iess than 15, 16 to 49,
and 50 and more. Six respondents answered that there were less than 15 countries where
English was used as an official or main language. Five (or four—see Respondent 2)
respondents answered that there were 16 to 49 countries where English was the official or
main language. The response of Respondent 5 is interesting because she wrote “30, almost
everywhere on Earth”, showing a certain lack of geographical knowledge, while being
quite accurate concerning the spread of English worldwide. The last category, 50 and
more, includes either one or two respondents. The most accurate respondent, besides

Respondent 2, was Respondent 4 who answered “50”.
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QUESTION FIVE
Table 3

Do you Know Any Non-Standard or Colloquial English Expressions?

Respondent Answer

Respondent 1 No
Respondent 2 /
Respondent 3 /
Respondent 4 No
Respondent 5 Only a few
Respondent 6 /
Respondent 7 /
Respondent 8 No
Respondent 9 IDK
Respondent 10 No
Respondent 11 Wagwan
Respondent 12 Bro

Four respondents left the last question blank and three answered “No”. From those
who gave answers, Respondent 9 wrote “IDK”, where it is uncertain whether he meant it
as an expression of his lack of knowledge, or a genuine response—the abbreviation of the
expression “I don’t know”. Respondent 5 wrote “Only a few” while failing to provide any
examples of her knowledge. Respondents 11 and 12 were the only ones to give real
answers and their responses included “wagwan, bro” and several swear words. From these
examples, “bro” is a colloquial expression for “brother” and “wagwan” is a greeting from
Jamaican English that is often used in South London.

Therefore, the pre-survey questionnaire established that the respondents mostly had
little to no knowledge of the research topic, New Englishes and New Englishes in
Literature. Their ability to explain the expression was also limited, the majority of the
respondents simply translated the expression. Concerning their knowledge of New
Englishes in Literature, the respondents answered in accordance with their answers in the
identification part of the pre-survey questionnaire—since the respondents generally do not
read books, especially in English, only four respondents out of twelve were aware of the
existence of the preselected authors and titles. The respondents were also partially unaware
of the spread of the English language worldwide, with many respondents guessing there
were less than 15 countries in the world where English was used as an official or main

language. Lastly, the respondents had not included many responses to the question asking
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for their knowledge of non-standard expressions. This was expected from our general
knowledge of the respondents’ English level. What was, however, not expected, was the
inclusion of several vulgar expressions in the questionnaire, which begs for further

attention to this issue when repeating the action research.

Lesson Findings
This section of the Results and Commentaries chapter presents the findings from
the various activities of the lesson plan (Appendix C). The main aims of the lesson were:
Students understand the position of the English language in the world and the reasons for
its predominance; Students can explain the term “New Englishes” and form informed
opinions on the inclusion of NE in education. In the following paragraphs, we describe and
comment on the results of the individual pre-reading, while-reading, and post-reading

activities of the lesson, returning to the main aims at the end of this section.

Pre-reading activities

The lesson started with a quick introduction of the topic which referred back to the
pre-survey questionnaire and was followed by a presentation (Appendix D) about English
worldwide and New Englishes, accompanied by a discussion. The presentation included
information about the countries where English is used as an official or main language,
countries with the highest number of English speakers worldwide, and New Englishes.

The respondents appeared to be highly invested in the presentation and the
accompanying discussion; they expressed their surprise and interest multiple times, asking
additional questions connected to the topic. They discussed the history and implications of
such a predominance of one language eagerly, coming to most of the correct conclusions
themselves. Of particular interest to the respondents was the information about the
countries in the world which have the most English speakers. The respondents have also
correctly identified British colonialism as the cause of the spread of English, although not

immediately.

While-reading activities

Before the reading activities started, the teacher introduced the graphic novel, its
plot, characters, and also its author to the respondents. The respondents received a printed
copy of the selected first chapter of the graphic novel (Appendix E) and a True/False
statements worksheet (Appendix F). They worked in pairs, both during the reading and

while working on the True/False statements. The teacher provided scaffolding on the board
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in the form of translated new expressions. Many of the respondents appeared to be quite
interested in the text, while others did not engage with it spontaneously. However, even
some of the respondents who are known to be generally unvested in any activities in the
English lessons have finished the text on their own, without the need for prompting.
Regardless, there were a few respondents who appeared mostly disinterested.

The respondents also worked on the worksheet with True/False statements
(Appendix F) which was given to each respondent individually. There were six statements
which reflected upon various parts of the text. However, one respondent had not filled in
any response to the True/False statements, so there were only eleven respondents here. In
most of the statements, the respondents managed to correctly identify whether the
information was true or false. There was only one statement among the six where the

majority of respondents gave the wrong answer.

Post-reading activities

After finishing the reading and the activities connected to the True/False statements
worksheet, the respondents engaged in a discussion with the teacher about pre-prepared
questions (Appendix G). There were four questions; the last question was closer to a task.
The teacher always asked the question and gave the learners the opportunity to open the
discussion themselves and prompted them with questions when needed.

The respondents had no problem with answering and discussing the first three
questions, which focused on the issues the main character faces because of his ethnicity.
The last question asked the respondents to search for non-standard expressions in the text.
However, since there was almost no time left in the lesson, this task could not be done as
intended; instead, the expressions were presented on the board and the respondents were
only asked for the meaning of some of them, which they were more often than not capable

of producing.

Lesson aims

Overall, the lesson activities proved to be quite extensive and appeared to be
engaging to the respondents. We have gathered there were only minimal problems with
reading comprehension, from the responses to both the True/False statements and the
questions at the end of the lesson. The newly presented information about New Englishes
appeared to be engaging to the respondents; however, by the end of the lesson, the

respondents who were weaker in English had lost their interest.
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The lesson set two major aims: Students understand the position of the English
language in the world and the reasons for its predominance; Students can explain the term
“New Englishes” and form informed opinions on the inclusion of NE in education. The
pre-reading activities led to the completion of the first aim—the presentation visualized the
spread of English worldwide to the respondents and the following discussion explained the
reasons for such predominance of one language. The first part of the second aim was also
realized through pre-reading activities, where the definition of the term was introduced to
the respondents and discussed. The while-reading and post-reading activities led to the
realization of the second part of the second aim—through working with a text where the
main characters were not traditional native speakers of English, the respondents were
encouraged to form opinions on the scope of the varieties included in the English education
in Czech schools. These opinions, and others, are included in the next section of the

Results and Commentaries chapter.

Post-survey Questionnaire

The following section of this chapter deals with the post-survey questionnaire
which was administered to the respondents after the lesson. The questionnaire consists of
thirteen statements, accompanied by scales where the respondents indicated their level of
agreement, and one open-ended question where the respondents were asked to share their
thoughts and opinions on the lesson, for the next cycle of the action research. The
statements from the post-survey questionnaire belong to three equally important
categories—New Englishes, English Education, and Reading and Literature. These
categories were created for the analysis of the results and therefore are not specified in the
post-survey questionnaire. The statements were presented in a different, randomized order

than the one in which they are described below.

New Englishes

The first category is centred around the topic of New Englishes and answers
questions such as: Were the respondents engaged while learning about the topic of New
Englishes? Would they be interested in more information about the topic? What are the
respondents’ opinions on the different varieties of English? There were four statements

included in this category.
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STATEMENT ONE
Figure 3

| Found the Topic New Englishes Interesting
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Three respondents strongly agreed and four respondents agreed with the statement.
Three respondents selected the neutral answer and only two respondents disagreed. None
of the respondents strongly disagreed.

The theoretical findings have revealed that even though the curricular documents
offer opportunities for the inclusion of the topic of New Englishes into English education,
the focus most often remains on the traditional native-speaker model of the Inner Circle
Englishes while the English-speaking countries of the Outer and Expanding Circle are at
the periphery of pedagogical interest. However, as these results prove, learners find the

topic interesting and are engaged while learning about it.

STATEMENT TWO
Figure 4
| Would Be Interested in More Information About English in the World
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For the second statement in this category, none of the respondents strongly agreed
and only three agreed. Three respondents chose the neutral answer. Five respondents
disagreed and one strongly disagreed.

These results imply that even though the respondents said they had found the topic
interesting and expressed so in the previous question, the presented information was
sufficient for them. We also believe that the scope of the information included in the
presentation at the beginning of the lesson is sufficient for learners of the eighth grade of

basic education. This knowledge can be expanded upon in later English education.

STATEMENT THREE
Figure 5
I Think the Topic New Englishes Should Be a Part of English Education
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The responses to statement three were quite evenly distributed—two respondents
strongly agreed, two agreed, two chose the neutral answer, two disagreed and two strongly
disagreed with the statement.

From the responses to this statement, it is apparent that the opinions of the group of
respondents differ significantly. It is worth noting that the respondents who agreed with the
statement were mostly those who had known the term New Englishes beforehand, or had
listed some of the non-standard expressions. They were also those of the respondents who

were known by the researcher to have a more positive attitude toward English overall.
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STATEMENT FOUR
Figure 6
It Does Not Matter Which Variety of English Someone Speaks
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Concerning statement four, two respondents strongly agreed and one agreed. Only
one respondent chose the neutral answer. On the other hand, four respondents disagreed
and two strongly disagreed.

Since the respondents have previously indicated an interest in the topic of New
Englishes, their opinion about the practical implications of multiple Englishes in use was
of interest to the researcher. An intriguing phenomenon was that some of the respondents
who have previously expressed interest in learning about the topic of New Englishes were
now among those who gave negative answers. These respondents, therefore, seem to
consider the topic interesting but still prefer to use the traditional native speaker model.

The results from the category New Englishes revealed that while a majority of the
respondents found the topic interesting and were engaged during the part of the lesson
which was focused on the introduction of English in the world, they likely considered the
new information to be sufficient and did not feel like the topic should be studied more in-
depth. However, more respondents have stated that the topic should be a part of English
education than not; in the light of the preceding question, it is apparent that the respondents
considered the information useful but they were satisfied with the amount of detail
included in the short lecture. An interesting result was the distribution of opinions on the
value of the varieties people speak—approximately half of the respondents believed that
the variety a person spoke mattered, which could have been caused by the hyper-focus on

the standard British and American varieties in education.
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English Education

The second category of the post-survey questionnaire focuses on English education.
This category concerns itself with the respondents’ opinions on the current state of English
education, based on the information presented in the theoretical chapter of the thesis.
Therefore, the topics of interest are the inclusion of other than standard British or
American varieties in education and the use of literature in English lessons. As the
previous category, the English education category also includes four statements on which

the respondents have given their opinion.

STATEMENT FIVE
Figure 7
I Would Like to Focus on Different Varieties of English in Lessons
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In the first statement of this category, more than half of the respondents gave
negative answers. Only one respondent strongly agreed and two agreed. Two respondents
selected the neutral answer. Meanwhile, four respondents disagreed with the statement and
three strongly disagreed.

Since the respondents have previously selected positive answers when asked about
their opinions on the inclusion of the topic of New Englishes into education, a positive
response was expected in this question as well. It is questionable whether the respondents
have any mental image of what an inclusion of different varieties would look like since this
topic was not discussed in the lesson. The respondents might have been so strongly against
the idea because they believed that they would have to study multiple sets of vocabulary or

grammar rules.
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STATEMENT SIX
Figure 8
I Think Schools Should Mostly Teach Standard British English
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The sixth statement was the only one where negative answers were preferred. Two
respondents agreed with the statement, while none strongly agreed. Five respondents chose
the neutral answer, one respondent disagreed and four strongly disagreed.

Some of the respondents seemed to prefer the traditional native speaker model of
teaching English, which was expected since it is the model the respondents encounter most
often. Interestingly, the four respondents who strongly disagreed were the ones with the
highest level of both spoken and written English in the group. It is likely these respondents
encounter a lot of non-standard English in their daily lives and are thus less inclined to

learn the restrictive varieties, instead opting for using whichever expressions they know.

STATEMENT SEVEN
Figure 9
| Think Schools Should Allow the use of Non-Standard English Expressions
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In the case of statement seven, four respondents strongly agreed and three agreed
with the statement. Four respondents chose the neutral answer. Only one respondent
disagreed and none of the respondents strongly disagreed.

This was one of the statements with the most positive answers, which was
expected. Logically, the respondents want to use all the expressions they know, no matter
whether they are standard or not. It is also quite possible that some of the respondents
understood the expression “non-standard” as “impolite” or even “vulgar” since respondents

are typically highly interested in these expressions.

STATEMENT EIGHT
Figure 10
| Would Like to Work With Literature More in English Lessons
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This statement links this category with the following one, focused on reading and
literature. None of the respondents agreed with the statement. Three chose the neutral
answer, while five respondents disagreed and four strongly disagreed.

A negative result was expected for this statement, based on the respondents’
answers from the pre-survey questionnaire. The literature-focused questions had mostly
negative answers in the pre-survey questionnaire and even some of the responses during
the lesson showed that work with literature was not popular with the respondents.

The results from the English education category were mixed. There were two
questions where the respondents mostly answered as was expected, given the context of the
research, and two questions where the respondents gave many negative answers. The
learners responded as anticipated to the statement about the necessity of learning Standard
British English in schools, mostly disagreeing with it. They were also in favour of non-

standard expressions being used in English lessons. However, knowing the respondent
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sample, it is possible they answered as such because of their desire to use impolite
expressions without repercussions. On the other hand, the statements about learning
multiple varieties in English lessons and about using more literary works in English

education received mostly negative responses.

Reading and Literature

The last category focused mostly on the respondents’ experience with the lesson
material—a chapter from the graphic novel New Kid. Most of the respondents have said
they did not read books and all the respondents admitted they did not read in English.
Therefore, this category was focused on their understanding of the text, their investment in
the story and their engagement in the activities connected to reading. The category

included five statements.

STATEMENT NINE
Figure 11
I Had No Problems With Text Comprehension
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For this statement, five respondents strongly agreed and two agreed, claiming no
problems with text comprehension. One respondent chose the neutral answer, three
respondents disagreed and one strongly disagreed.

This statement was important from the point of view of the selection of lesson
materials—many respondents have previously claimed, in the pre-survey questionnaire,
they did not understand texts in English and that was the reason why they did not read
English books. The answers to this statement proved that the selected text was suitable for
the level of the respondents. The responses were not fully positive, but this agrees with the
mixed proficiency of the group of respondents.
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STATEMENT TEN
Figure 12
| Found the Reading Tasks Engaging
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In statement ten, half of the respondents disagreed, not finding the reading tasks
engaging. Four respondents chose the neutral answer and only two respondents agreed.
None of the respondents either strongly agreed or strongly disagreed.

This statement was not expected to be answered positively—the selected group of
respondents find very few things engaging. As anticipated, negative answers dominated
and a majority of the group did not find the activities engaging. However, as was expressed
by one respondent (see Respondents’ Opinions below), the organisation of the tasks in the
lesson may have not been ideal—the respondents would prefer more speaking and group
work. This might have been the reason for such a strong prevalence of negative answers.

STATEMENT ELEVEN
Figure 13

| Found the Genre Comics Interesting
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Three respondents strongly agreed with this statement. Five respondents agreed and
three selected the neutral answer. One respondent strongly disagreed, not finding the genre
interesting at all.

In the theoretical part of the thesis, we have outlined the benefits of using graphic
novels and it was of interest to us to see whether the respondents found the genre as
compelling as the findings have suggested. The respondents’ answers confirmed that they
were engaged by the genre. The positive response was strongly desired in the case of this
statement, because the theoretical research has yielded numerous benefits to using graphic

novels to teach, for instance, visual literacy and communication skills.

STATEMENT TWELVE
Figure 14

| Found the Story Interesting
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There was one respondent who strongly agreed with this statement. Further, five
respondents agreed and six (half of the respondents) chose the neutral answer. There were
no negative answers selected.

Since the respondents have previously been identified as not being avid readers,
there was an expectation that a certain percentage of the respondents would not be
interested in the story. None of the respondents selected the negative answers; with the
number of respondents who claimed they did not generally find reading enjoyable, this was
a very positive result. Even if not all the respondents have been interested in the material,
none directly disagreed with the statement, proving that the selection was suitable for the

respondents’ level and interests.
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STATEMENT THIRTEEN
Figure 15
| Would Like to Read the Whole Comics New Kid
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Most of the respondents gave negative answers to this statement. Two respondents
agreed with it and none strongly agreed. Two respondents selected the neutral answer. Six
respondents, half of the group, disagreed with the statement and two strongly disagreed.

As with the previous question concerned with the use of literature in English, the
respondents answered in accordance with their original answers in the identification part of
the pre-survey questionnaire. There, the respondents claimed that they did not interest
themselves in literature at all, even outside of class. The answers to this statement
correspond with that.

The results from the reading and literature category were mixed, as in the previous
categories. The respondents have expressed their interest in the genre of comics and the
story itself. They were also mostly capable of understanding the text without larger
problems. However, the respondents did not like the tasks connected to the reading (the
True/False statements and the following discussion) and they were not eager to read the
whole story. Combining the categories, the respondents were quite interested in learning
about New Englishes and they believed the topic should have its place in English
education. They were also in favour of using non-standard expressions in education and
not studying only standard British English. The respondents were also interested in the
story, and they found it easy to read. The genre comic was to their tastes as well. On the
other hand, many of the respondents have expressed little desire to learn more information

about English in the world and work with literature. They were also quite decisive in the
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guestion of the equality of the individual varieties of English—according to the
respondents, who spoke which variety of English did matter.

Respondents’ Opinions

Table 4
What Would You Change/Add/Leave Out in the Lesson?

Respondent Answer

Respondent 1 /
Respondent 2 /

Respondent 3 More group work

Respondent 4 /

Respondent 5 Answer not relevant to the research

Respondent 6 Answer not relevant to the research

Respondent 7 Translate the text together so | would understand more.

Respondent 8 /
Respondent 9 /
Respondent 10 /
Respondent 11 /
Respondent 12 More speaking, less writing

In the last question, the respondents were given the opportunity to express their
opinion on the lesson and the possible changes which could be made in the lesson. As had
been noted earlier, only five respondents chose to use the option.

The answers of Respondent 3 and Respondent 12 were quite similar. Additionally,
the answer of Respondent 12 was interesting because there was almost no writing in the
lesson aside from circling the True/False statements and answers on the scales. However,
Respondent 12 is strongly oriented towards speaking and often refuses to write during all
kinds of activities. Furthermore, the answer of Respondent 7 is intriguing as well, since
Respondent 7 is quite proficient in English and chose the option “Agree” when asked about
her reading comprehension in the statements above. The last two responses to the question,
by Respondents 5 and 6, were focused on general issues concerning the entire year of
English education, not on the action research, and therefore are not relevant to the Results

and Commentaries chapter.
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Respondents’ Individual Work

The last section of the Results and Commentaries chapter deals with the outcomes
of the respondents’ individual work (Appendix J). This task was assigned at the end of the
action research lesson per the lesson plan (Appendix C) and the respondents were
instructed to work on it over the course of the weekend. However, the researcher was
unable to collect the outcomes of the work the next week and the week after that because
some of the respondents had left for an excursion to London. Therefore, only a few
samples were collected for analysis and out of these, three responses were deemed suitable
for being included in the thesis—the work of Respondents 3, 6 and 9. These responses are
shown in Appendix L and described in this section.

The instructions of the task were to create a simple comic with three to five panels,
where the respondents imagined themselves in the situation of the main character of the
graphic novel, Jordan. The respondents were further given suggestions of situations they
could include in their work—the morning before going to school, coming to school and
meeting new classmates, discussing the day with their family, and so on. The respondents
were reminded not to forget that in their comic, they would be entering into a new
unfamiliar situation and environment where they did not know anyone.

The expectations about the results were that ideally, the respondents were supposed
to reflect upon the unfamiliarity of an environment where everyone and everything is
foreign and different to what they are used to, both in terms of culture and social
interactions, the difficulty of starting personal relationships in this environment, and their
feelings in such a situation. The three respondents whose samples are included have all
drawn between three to five panels and started their first panel by being afraid of the new
school. Respondent 9 even used the phrase, “That will be pain”. However, all the
respondents have chosen different approaches to the task.

Respondent 3 started her comics with a similar scene to the chapter included in the
lesson—she is reluctant to go to the new school, but her mother encourages her that it will
be good. At the school, the respondent tries to introduce herself to a classmate who laughs
at her, and similarly, when she is introduced to the whole class by the teacher, they all
mock her. In the last panel, the respondent is leaving the school at the end of the day,
crying as she says, “I will never go back to that school”. Several elements of the text which
was read during the action research were present in the respondent’s creation—the fear of
the unknown, the encouraging parent, and the ignorant new classmate. Respondent 3 went

further with the story, depicting the events of the whole day in a negative light. In the
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comics created by this respondent, we find problems with communication, which are one
of the aspects connected to the theory of this thesis, especially concerning different
varieties of Englishes. However, since the comic is very simple, we cannot know if the
respondent had intended this—whether the communication problems she had depicted
were connected to any cultural or linguistic issues, or simply the exclusionist nature of the
students at the new school. This comic was the only one where a negative experience was
depicted.

Respondent 6 also chose to start her story by expressing worries about the new
school. Once she arrives at the school, however, she discovers it “looks nice” and begins to
hope the whole experience will be positive. She meets a new classmate who introduces
herself and acts friendly. At the end of the school day, the respondent waits for the bus and
expresses her optimism about her future at the school. At the end of the comics, she speaks
to her mother, telling her she made a new friend. Unlike Respondent 3, Respondent 6
chose to see the story in a positive light and created a story where, despite the initial
nervousness about a new school, everything turns out well. As in the original story from
New Kid, the elements of a hopeful mother and a new classmate were present; however,
the classmate was welcoming in the respondent’s story.

Respondent 9 also chose to create a positive story. The story begins with the
respondent waking up in his bed and being afraid of the first day at the new school. When
he arrives at the school, he has nothing to say to his new classmates, but he goes through
the day without any trouble. At the end of the day, the respondent arrives home and says,
“It was no horrible”. In this story, no communication between the respondent and the new
classmates occurred, reflecting the foreignness of the environment and the differences
between the respondent and the rest of the school children.

Overall, the respondents have reflected on some of the intended themes, such as the
fear of the unfamiliar, the difficulty of starting personal relationships with strangers, and
the problems people can have when trying to fit in a new community. However, what was
not mentioned in any of the respondents’ work were any cultural aspects. From this, we
surmise that the respondents have understood some of the key aspects of the first chapter
of New Kid, but they did generally not have culture at the front of their minds. This is
understandable since the respondents all come from a homogeneous society. However,
they did not include any of the linguistic or cultural aspects, begging the question of
whether they understood that these factors play important roles in the topic of New

Englishes.
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In this chapter, we have presented the findings from the practical research,
conducted to answer the research question: How can literature be used in the EFL
classroom to introduce the topic of New Englishes to learners? Furthermore, the research
also dealt with the question of whether or not literature is suitable as a medium for the
introduction of the topic. The initial findings have informed us that the selected group of
respondents were neither habitual readers nor interested in literature and their knowledge
of New Englishes was none to very basic. Based on this information, the selection of a
graphic novel as the reading material was more than suitable for the chosen group of
learners. In the action research cycle itself, the respondents appeared to be the most
interested in the information about English around the world and the spread of English.
They actively participated in the discussion and expressed surprise at the new findings. The
respondents also had few problems with understanding the text and claimed to have been
interested in the story. However, in the post-survey questionnaire, several issues arose.
Many of the respondents believed that it was important which variety of English a person
spoke and they were not interested in learning additional information about the Englishes
around the world. In the individual work the respondents have been assigned, they did not
include any cultural or linguistic factor, concentrating on interpersonal relationships and
the fear of not fitting in.

The Results and Commentaries chapter presented the results from all the research
tools which were utilized—the pre-survey questionnaire, lesson materials, post-survey
questionnaire, and individual work of the respondents. The results were included and
commented on, drawing parallels between the findings and the theory in the theoretical
part of this thesis. Some of the important themes and issues which had appeared during the
research cycle were also described and commented on. The next chapter concerns itself
with the pedagogical implications of the research, its limitations, and further suggestions

on how the research can be expanded.
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V. IMPLICATIONS

This chapter will discuss the implication of the research for the practice and also
further research. It is divided into three sections—Pedagogical Implications, Limitations of
the Research, and Suggestions for Further Research. The first section contains information
applicable to education and relevant either to teachers or learners. The second section
discusses the problems and weaknesses which had surfaced during the research and
explains the reasons why the research should not be generalized. In the last section, the

options of how the research can be continued or improved are included.

Pedagogical Implications

This section discusses the information from the research that can be relevant to
teachers or learners. One of the most positive findings was how interesting the learners
found the topic of New Englishes and English around the world. Even learners who
normally display little to no interest in English education were intrigued by the map of the
spread of English over the world and the list of countries where the most English speakers
live (Appendix D). This kind of lesson opening seems to be well-suited for teaching the
topic of New Englishes—it is easy to prepare, visualizes the information and engages the
learners in an immediate discussion. Furthermore, it also gives the learners an opportunity
to show their knowledge—the learners who knew that the correct answer to the question
about the reasons for the spread of English was colonialism were very eager to share the
information with the rest of the class.

Another finding is that the selected text for the lesson, a chapter from the graphic
novel New Kid, was suitable for the level of the learners. They have previously expressed
in the pre-survey questionnaire that they did not read in English because they did not think
they would understand the text (aside from the reason of not reading at all). However, a
majority of the learners answered in the post-survey questionnaire that they did not have
any problems with understanding the text. The story itself has also intrigued most of them,
although not enough for the learners to express a desire to read more of the story—which
is, however, expected of learners, as they often do not want to do anything additional to
what is required of them. Nevertheless, it is assumed that following the individual task by
reading more of the story and comparing the actual tale with the stories the learners have
created in their individual work would be beneficial to them and might interest them since

it would be connected to their creations.
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The True/False statements have proved to be quite useful tools for checking
reading comprehension because they offered the opportunity to discuss the answers and
discover where the misunderstandings were created. However, it is important to select the
information that can be better interpreted from the text—the question about Liam Landers
being excited to meet Jordan was ambiguous and confused many of the learners. However,
the selection of the statements was otherwise fitting, as well as the additional questions at
the end, which were only answered verbally by the whole class. In retrospect, and also
regarding the sentiments the learners have expressed in the post-survey questionnaire,

these questions may be better suited to be worked with in a group.

Limitations of the Research

One of the major limitations of the research and the reason why this research cannot
be generalized and taken to be a representative of the learners’ response to the topic is that
each group of learners is different and responds differently to individual activities and
tasks. The group of learners which was selected for this research had a considerably mixed
proficiency in English, with some learners being fluent or nearly fluent in both spoken and
written English, some with a high proficiency in spoken English while having noticeable
difficulties with written language, and others being barely able to speak in complete
sentences. As was revealed in the pre-survey questionnaire, the learners also did not have a
good relationship with reading and literature in general—there were no learners in the
group who would enjoy reading and read in their free time. This was likely partly caused
by the fact that the learners at Zakladni Skola Blovice are distributed into English groups
based on proficiency, so at the beginning of secondary education, learners who have high
English proficiency partially correlate with the group of learners with high reading
proficiency. These learners are then distributed into the first and second groups, and the
fourth group (which was the one where the research was conducted) does not include
learners with high reading proficiency at all.

Another major limitation of the research was time. The beginning of the research,
the pre-survey questionnaire identifying the respondents and collecting their preceding
knowledge of the topic, and the opening part of the lesson, went as expected and interested
the learners. However, there was not enough time in one lesson to successfully include the
opening lecture and discussion sequence, the reading and the while-reading tasks, and all
the post-reading tasks. There should have been more time to read the text and search for

unfamiliar expressions. After the learners have completed the True/False statements, there
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ought to have been an opportunity to connect the information from the story to the theory
from the beginning of the lesson. The way the lesson had gone left a gap between the two
themes—New Englishes and Jordan’s story. However, if there had been an opportunity to
discuss the implications of different ethnic groups in one country speaking the same
language but in different varieties, it would have provided the missing link that would
connect the aspects of language and identity.

It would have also been beneficial for the learners to return to the story after they
have completed their individual task and read about how Jordan had experienced his first
day at a new school. It could showcase the fact that the learners did not mention cultural
and linguistic issues in their individual work because the cultural issues are discussed in
the graphic novel New Kid. A discussion about why the main character experienced these
issues and the learners did not think of including them could follow. Another problem
connected to the insufficient time was the fact that there was no time to have the learners
look for non-standard expressions in the text. This was alluded to in previous chapters;
instead of leaving the task to the learners as was intended, the expressions were simply
presented to them by the teacher, due to the lack of time and the approaching end of the
lesson. This prevented the learners from committing the new information to their memory
since they did not work with it in any manner.

One more issue arose in the post-survey questionnaire which did not include any
questions where the learners would have to, for instance, explain the term new Englishes
again, after it was talked about in the lesson, or express their opinions on Jordan’s
situation. The topic of New Englishes was included, in statements such as | found the topic
New Englishes interesting, but there should have been an opportunity for the learners to
formulate their understanding of the topic. The statements give indirect insight into what
the respondents learned in the lesson and do not provide sufficient means of observing the
change in the respondents’ knowledge and attitude to the topic. In the next cycle of action

research, a different kind of data should be collected in the post-survey questionnaire.

Suggestions for Further Research
The research that was undertaken as a part of this thesis was only the first cycle of
action research. More cycles are necessary to determine whether the results were not
biased based on the selected group of respondents. The following cycles of the research
should be modified according to the section Limitations of the Research and conducted

with numerous groups of respondents—both with respondents with similar and different
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proficiency in English. That means that in the following cycles, more lessons should be
dedicated to the topic of New Englishes. The first lesson could be similar, beginning with
the introduction of the topic and discussion. Then, the reading would follow, as it did in
this cycle of the research; however, it would be followed by a more detailed work with the
text and more tasks focused on reading comprehension and the aforementioned activities
which would link the reading with the theory presented in the opening part of the lesson.

At the end of the lesson, the learners would be assigned individual work.
Nevertheless, we expect there would be more creations with cultural or linguistic features,
which had been expected in the initial cycle as well, but the theoretical foundation for the
learners to be capable of doing so was found to be lacking. In the next lesson, the learners’
creations would be reflected on, pinpointing the various aspects the learners have managed
to identify and include in their work. After this, the reading of the story would be
continued, for the learners to see the conclusion of the story and be able to compare it to
their creations. At the end of this lesson, the learners would receive the post-survey
questionnaire which would be modified to contain questions about the learners’
understanding of the topic New Englishes and the issues connected to different language
codes and the varying reception of English varieties in formal contexts.

It would also be interesting to repeat this research in groups with a higher
percentage of learners who habitually read in their own time and might therefore be more
successful at interpreting the information from the text, or older learners for whom the
same may be true. More research into suitable literature titles should also be conducted—
the selected material was suitable for the level of the learners and included the themes of
non-standard language and code-switching between standard and non-standard language in
situations of varying formality, as well as the problematic of different varieties having a
varying value in the society. However, it would be interesting to find a story where the
central conflict has developed around language.

In this chapter, we described the various implication of the practical research. The
implications for teaching were centred around the activities which were engaging to the
learners and they have expressed their interest in. The limitations of the research included
several problems, the main of which were time and the problems connected with having
only one lesson for the action research, as well as the limitations of the specific group of
learners and the post-survey questionnaire. In the suggestions for further research, we have
focused on the following cycles of action research and on fixing the major problems

caused by the limitations.
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VI. CONLUSION

This thesis focused on the inclusion of the topic of New Englishes in ELT through
literature. New Englishes are a topic which has been gaining importance with the rise of
globalization and cross-cultural communication. “New Englishes” is a term referring to the
varieties of English which are spoken outside of the traditional English-speaking countries,
which have long served as a model according to which English was taught. However, with
many authors having developed models which conceptualize the spread of English in the
world, dividing the language into circles according to how English has come to be a part of
the speakers’ daily lives, it has become apparent that the native speaker model of teaching
English is no longer applicable. For a while now, English education has aimed to teach
English as a lingua franca, with an emphasis on understanding and expressing oneself,
rather than imitating the traditionally preferred varieties.

However, the actual state of English education at Czech schools rarely reflects this
reality. The curricular documents often include allusions to multicultural and cross-cultural
topics, but since the Czech educational system is strongly decentralized, schools are free to
devise their School Education Programmes as they wish to, and they tend to keep the
traditional model. Therefore, this thesis has attempted to answer the question of how can
the topic of New Englishes be integrated into education at Czech schools through
literature. This medium was chosen because literature is an authentic material which
allows the learners to interact more directly with the language than the materials devised
for education do. Authors have varying opinions on the use of literature in education; some
cite its use in exposing learners to authentic language and relatable stories while others
claim that the stylized language of literature has little use for young learners. Nevertheless,
this thesis used the medium of literature to integrate the topic of New Englishes into
education because it allows the learners to see the linguistic reality through another
person’s eyes and allows them to explore thoughts and ideas they may never come into
contact with otherwise.

The graphic novel New Kid was chosen as the source material for the practical
research, both because it is a story of a boy with a hybrid identity who has to enter a new
cultural and sociolinguistic environment, and also because of the value of graphic novels to
learners. Aside from teaching reading comprehension and critical thinking, as all literary
texts do, graphic novels also educate learners in terms of visual literacy and non-verbal

storytelling. The learners worked with the text during a lesson which was opened with
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theoretical information about the spread of English worldwide and the reasons for its
dominance. This introductory sequence was followed by reading and ensuing reading
comprehension tasks, resulting in individual work devised to check the learners’
understanding of the complex aspects and issues surrounding linguistic identity and cross-
cultural communication. The research was preceded by a pre-survey questionnaire which
examined the learners’ initial knowledge of the topic, and followed by a post-survey
questionnaire which measured the learners’ level of agreement with several statements
about the topic and the lesson.

The practical research proved that the learners found the topic of New Englishes
intriguing and quite important. The presented information led them to engage with the
topic and discuss its various implications. Most of the learners have expressed the belief
that the topic should be a part of their English education. Nonetheless, some of the learners
were not engaged in the work connected to reading and expressed the desire to read fewer
texts in English lessons. However, since literacy skills and reading comprehension are
important aspects of language education, it is evident that these tasks should remain a part
of English lessons and perhaps even experience a rise in quantity.

In conclusion, New Englishes is a topic which has been a part of the linguistic
reality for a while and it is time it entered into the educational reality as well. The
curricular documents often allude to the inclusion of intercultural topics and cross-cultural
communication in English lessons; however, teachers tend to focus on the traditional
native speaker models, because of familiarity but also due to the lack of quality teaching
materials focused on New Englishes. This thesis presents an option for the inclusion of the
topic through the use of literature which is another part of English education that is often
overlooked even though it teaches essential skills such as critical thinking and creativity to
the learners. Therefore, this thesis opens a discussion about how to best integrate these two
themes to introduce New Englishes to the learners through the medium of literature which
allows them to experience a reality they would normally not come into contact with.
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APPENDIX A

Pre-survey Questionnaire — English version

University of West Bohemia in Pilsen
Pedagogical Faculty
DIPLOMA THESIS QUESTIONNAIRE — NEW ENGLISHES
Author: Bc. Adéla Culakova

I am a student at the Pedagogical Faculty of the University of West Bohemia and | am
working on research concerned with the inclusion of the topic of new Englishes into
English education at Czech basic schools. The purpose of the research is to find out how
can this topic be presented to learners. I would like to ask you to fill out this
questionnaire—it should not take more than ten minutes of your time. All the data gained
from this questionnaire will be used anonymously. They will also be handled following the
ethical standards of academic research.

Thank you for your time and help.

Identification of respondents

What is your age?

What is your gender?

For how many years have you been studying English? (also outside of school)

Estimate, how many books do you read per year:

Do you read books in English?

L1 Yes
[1 No - why not:

Questionnaire

1. Have you ever heard the expression ,,New Englishes*?
L1 Yes
[J No

2. Try to describe or guess what the expression ,,New Englishes refers to.
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3. Have you ever heard about any of these authors or their works? Check the mark if YES.
Chinua Achebe — Things Fall Apart

Angie Thomas — The Hate U Give; On the Come Up

Salman Rushdie — Midnight’s Children

Tomi Adeyemi — Children of Blood and Bone

Jenny Han — To All the Boys I’ve Loved Before

Rupi Kaur — Milk and honey; The Sun and her Flowers

Tracy Deonn — Legendborn

Elizabeth Acevedo — With the Fire on High

gogoogog

4. Try to estimate in how many countries of the world is English the official or main
language.

5. Do you know any non-standard or collogquial English expressions?
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APPENDIX B

Pre-survey Questionnaire — Czech version

Zapadoceska univerzita v Plzni
Fakulta pedagogicka
DOTAZNIK K DIPLOMOVE PRACI - NEW ENGLISHES
Autor: Be. Adéla Culakova

Jsem studentkou Pedagogické fakulty na Zapadoceské univerzit€¢ v Plzni a zpracovavam
vyzkum, zabyvajici se tématem zac¢lenéni New Englishes do vyuky angli¢tiny jako ciziho
jazyka na cCeskych zakladnich Skolach, jehoz cilem je zjistit, jak je toto téma mozné
predstavit studentim. Dovoluji si vas pozadat o vyplnéni tohoto dotazniku, ktery nezabere
vice nez 10 minut vaseho Casu. Veskera data ziskana z tohoto dotazniku budou zpracovana
anonymng. Zaroven budou pouzita pouze pro ucely vyzkumu a vyzkumné prace a bude
s nimi nakladano v souladu s etickymi standardy akademické prace.

Dékuji za vas €as a ochotu.

Identifikaéni idaje respondenta

Jaky je tvij vék?

Jaké je tvé pohlavi?

Kolik let se ucis anglicky? (i mimo §kolu)

Odhadni, kolik knih p¥iblizné pre¢teS za rok.

CteX nékdy knihy v anglickém jazyce?

[1 Ano
[] Ne - uved'te, pro¢ ne:

Dotaznikova Cast

1. SlySel/a jsi nékdy vyraz ,,New Englishes*“?
[1 Ano
[] Ne

2. Zkus popsat nebo odhadnout (v pfipadé, Ze vyraz neznas), co by vyraz ,,New Englishes*
mohl oznacovat.
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3. Slysel/a jsi nékdy o nékterém z nasledujicich autori nebo jejich dilech? Zaskrtni polic¢ko,
pokud ANO.

Chinua Achebe — Sveét se rozpadalThings Fall Apart

Angie Thomas — Vypdlend nenavistiThe Hate U Give; Ted je rada na mné/On the Come

Up

Salman Rushdie — Deti pitlnoci/Midnight’s Children

Tomi Adeyemi — Déti krve a kosti/Children of Blood and Bone

Jenny Han — Vsem klukiim, které jsem milovala/To All the Boys I've Loved Before

Rupi Kaur — Mliéko a med/Milk and honey; Kvéty sluncelThe Sun and her Flowers

Tracy Deonn — Mytonosi/Legendborn

Elizabeth Acevedo — Se spetkou skorice/With the Fire on High

oooogg oo

4. Zkus odhadnout, v kolika zemich svéta je angli¢tina pouZivana jako oficialni, nebo
alespoii hlavni jazyk.

5. Znas néjaké anglické vyrazy, které by mohly byt povaZzovany za hovorové nebo
nespisovné?
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APPENDIX C
Lesson Plan

Lesson objectives: Students understand the position of the English language in the world and the reasons for its predominance. Students can explain the term
“New Englishes” and form informed opinions on the inclusion of NE in education.

Table C1
Lesson Plan
Stage Procedure Tasks Interaction Aims Time
(What the teacher will do) | (What the students will do) | (How the class will be (What the purpose of the (How much class time is

organized)

activity is like)

dedicated to the activity)

Introduction

Reminds the learners of the
pre-survey questionnaire
and the topics included in it;
says that the lesson will be
centred around these topics.

Listen to the teacher, answer
questions about their
memory of the pre-survey
questionnaire.

Teacher describes the topic,
asks students questions about
the pre-survey questionnaire.
Students answer questions.

To remind the students of the
topic discussed previously; to
introduce the lesson

2 minutes

Presentation | Present slides with Discuss the new information | Teacher presents slides with | To bring understanding of the 8 minutes
+ information about the with the teacher; estimate the information, asks position of the English language
discussion countries where English is why the particular countries | questions. Students answer in the world and the reasons for

an official or main language; | use English; talk about the Or guess, connect new its predominance; to explain the

explain the term New English taught at their information with their term “New Englishes”

Englishes school previous knowledge.
Reading + Introduces the author and Read the text in pairs, with Teacher explains the tasks, To introduce a different linguistic | 20 minutes
True/False | the book, explains basic plot | scaffolding (new words and | presents the scaffolding on reality to the students through the
statements | and characters. Explains the | phrases) on the board. Fill in | the board. Students work in means of a story; to show the

task to the students, go over | the True/False statements pairs as they are seated, read | students examples of non-

the True/False statements. worksheet. the text and fill in the standard language through

worksheet. literature.

Discussion | Asks students to share their | Discuss the answers to the The whole class discussed To answer questions based on the | 8 minutes
+ answers answers to the True/False True/False statements, the answers to the True/False | text comprehension; to form
check statements, asks questions discuss questions concerning | statements with the teacher; opinions on the issues of hybrid

which confirm the students’ | the text (Appendix 6). answers the teacher’s identity, different linguistic code,

understanding of the text. questions about the text. etc.; to be able to identify non-

standard expressions in a text.

Post-survey | Administers the Fill in the questionnaire. Students fill in individually. | To express opinions and beliefs 5 minutes

questionnaire. about the topic.
Individual Gives instruction concerning | Listen to the teacher, Teacher gives instruction To instruct students about their 2 minutes
work the individual work. confirm understanding. about the individual task. individual work.
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APPENDIX D

PowerPoint Presentation

ENGLISH IN THE WORLD

Figure D1. Countries where English is used as an official or main language.

m 58 countries use English as an official or main language

m Which countries have the most English speakers?
- USA

India

Pakistan

The Philippines

Nigeria

Figure D2. Countries with the highest number of English speakers.
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APPENDIX E

New Kid — Sample Page

MORNING,
GLYS.

REMEMBER,
WE HAVE A
GAME ON
SATURDAY.

YALL LIKE
MY CAR?

WATCH ONE DAY, I'M\
GONNA HAVE ONE
JUST LIKE IT.

l}
’;

KENNY, YOU'LL BE
LUCKY IF YOU GET
A SKATEBOARD.

MAN, FORGET
YO, KIRK, WIT”
YA BIG HEAD.

YOU, TOO, CARLCS,
I SEE YOU
LADGHING!

11

Appendix E. A page from the graphic novel New Kid.
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APPENDIX F

True/False Statements

TRUE/FALSE STATEMENTS

You are going to read a chapter from the comics New Kid. The story is about Jordan, a

teenage boy starting a new school. Jordan is African-American and he doesn’t want to go
to this school — he wants to go to Art school.

Read the story on your own or in pairs. There will be new vocabulary on the board and you
can use an online dictionary to search for words you don’t know.

After you finish reading, complete the following task.

Decide if the statements are true (T) or false (F).
e Jordan wants to be Batman, because he can fly.

e Jordan’s mum is the most excited about the new school.
e Jordan’s dad thinks the school is great, because there is a lot of diversity.
e The job of a guide is to show new students the school.

e Liam Landers is excited to meet Jordan.

4 4 4 4 4 -
m T T M M M

e Jordan is embarrassed in front of his old friends.
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APPENDIX G

Questions for Discussion
. Jordan’s dad is very serious about making a good impression on people. Why do you
think he does that?

Look at some of the tips he gives Jordan before they meet Mr Landers. Do your parents
tell you how to act when you meet new people?

. Why is Jordan’s neighbour worried he is being arrested? Did anyone ever think you
were being arrested?

. Jordan and his friends use some non-standard expressions. Search for them in the text.
Do you ever use these expressions?
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APPENDIX H

Post-survey Questionnaire — English version

University of West Bohemia in Pilsen

Pedagogical Faculty

DIPLOMA THESIS QUESTIONNAIRE — NEW ENGLISHES LESSON

Author: Be. Adéla Culikova

I am a student at the Pedagogical Faculty of the University of West Bohemia and | am
working on research concerned with the inclusion of the topic of new Englishes into
English education at Czech basic schools. The purpose of the research is to find out how
can this topic be presented to learners. | would like to ask you to fill out this
questionnaire—it should not take more than ten minutes of your time. All the data gained
from this questionnaire will be used anonymously. They will also be handled following the
ethical standards of academic research.

Thank you for your time and help.

Identification of respondents

What is your age?
What is your gender?

For how many years have you been studying English? (also outside of school)

Questionnaire

Indicate your level of agreement with the following statements.

1. | found the story interesting.

Strongly agree

Agree Neutral Disagree

2. | found the reading tasks engaging.

Strongly agree

Agree Neutral Disagree

3. I had no problems with text comprehension.

Strongly agree

Agree Neutral Disagree

4. 1 found the topic New Englishes interesting.

Strongly agree

Agree Neutral Disagree

5. | found the genre comics intertesting.

Strongly agree

Agree Neutral Disagree
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Strongly disagree

Strongly disagree

Strongly disagree

Strongly disagree

Strongly disagree



10.

11.

12.

13.

14.

I would be interested in more information about English around the world.
Strongly agree Agree Neutral Disagree Strongly disagree
I would like to work with literature more in English lessons.

Strongly agree Agree Neutral Disagree Strongly disagree
I think the topic New Englishes should be a part of English education.

Strongly agree Agree Neutral Disagree Strongly disagree
It does not matter which variety of English someone speaks.

Strongly agree Agree Neutral Disagree Strongly disagree
I would like to read the whole comics New Kid.

Strongly agree Agree Neutral Disagree Strongly disagree
I think schools should mostly teach standard British English.

Strongly agree Agree Neutral Disagree Strongly disagree
I would like to focus on different varieties of English in lessons.

Strongly agree Agree Neutral Disagree Strongly disagree
I think school should allow the use of non-standard English expressions.

Strongly agree Agree Neutral Disagree Strongly disagree
Was there anything in the lesson you would change/add/leave out, if you were to

participate in the lesson again?
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APPENDIX |

Post-survey Questionnaire — Czech version

Zapadoceska univerzita v Plzni
Fakulta pedagogicka
DOTAZNIK K DIPLOMOVE PRACI - NEW ENGLISHES
Autor: Be. Adéla Culakova

Jsem studentkou Pedagogické fakulty na Zapadoceské univerzit€¢ v Plzni a zpracovavam
vyzkum, zabyvajici se tématem zaclenéni New Englishes do vyuky angliCtiny jako ciziho
jazyka na cCeskych zakladnich Skolach, jehoz cilem je zjistit, jak je toto téma mozné
predstavit studentliim. Dovoluji si vas pozadat o vyplnéni tohoto dotazniku, ktery nezabere
vice nez 10 minut vaseho Casu. Veskera data ziskana z tohoto dotazniku budou zpracovana
anonymng. Zaroven budou pouzita pouze pro ucely vyzkumu a vyzkumné prace a bude
s nimi nakladano v souladu s etickymi standardy akademické prace.

Dékuji za vas €as a ochotu.

Identifikaéni idaje respondenta

Jaky je tvij vék?

Jaké je tvé pohlavi?

Kolik let se ucis anglicky? (i mimo §kolu)

Dotaznikova Cast

Vyjadrete miru souhlasu s nasledujicimi vyroky.

1. Pribéh mé zaujal.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

2. Ukoly spojené s Eetbou mé bavily.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

3. Nemél/a jsem problém s porozuménim textu.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

4. Téma New Englishes mé zaujalo.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

5. Zanr komiks mi priSel zajimavy.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim
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6. Zajimalo by mé vice informaci o angli¢tiné ve svété.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

7. V hodinach angli¢tiny bych chtél/a vice pracovat s literaturou.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

8. Myslim si, Ze téma New Englishes by mélo byt souéasti vyuky angli¢tiny.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

9. NezaleZi na tom, jakou variantou angli¢tiny kdo mluvi.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

10. Chtél/a bych si precist cely komiks New Kid.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

11. Myslim si, Ze na $kolach by se méla ucit hlavné spisovna britska anglictina.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

12. Chtél/a bych se v hodinach vénovat vice riiznym variantam angli¢tiny.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

13. Myslim si, Ze by ve Skole mélo byt dovoleno pouzivat i nestandardni anglické
vyrazy.

Zcela souhlasim Souhlasim Nevim Nesouhlasim Zcela nesouhlasim

14. Pokud bylo v hodiné néco, co bys chtél/a zménit/vynechat/pridat, o co se jednalo?
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APPENDIX ]

Instructions for Respondents’ Individual Work — English version

INSTRUCTIONS FOR INDIVIDUAL WORK

Identification of respondent: Age:

Gender:

Imagine yourself in Jordan’s situation. You must attend a new school where you do not
know anyone and most of the other students come from a different culture than you. Draw
a simple comics where you show how you would feel and act in this situation. Try to
express your feelings or the feelings of other members of your family, as it was in the
story. You can choose whichever situation — the morning before leaving for school,
arriving at school and meeting new classmates, returning home and discussing the day with
your family... Only remember to include the fact that you are entering a new environment

which is unfamiliar for you and you do not anyone there.

Draw your story on this paper. You do not have to sign the paper.
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APPENDIX K

Instructions for Respondents’ Individual Work — Czech version

ZADANI SAMOSTATNE PRACE
Identifikacni udaje: Vék:

Predstav si sam/sama sebe v Jordanové situaci. Mas nastoupit na novou skolu, kde nikoho
nezna$ a vétSina ostatnich zakd pochazi zjiné kultury a spolecnosti nez ty. Nakresli
jednoduchy komiks v némz znézornis, jak by ses v této situaci citil/a a choval/a. Snaz se
vyjadfit pocity sebe i naptiklad dalSich ¢lenli rodiny, tak jako tomu bylo v uryvku, ktery
jsme cetli. Muze$ si zvolit libovolnou situaci — rdno doma pted odchodem do $koly,
prichod do skoly a setkani s novymi spoluzéky, navrat z prvniho Skolniho dne a probirani
dojmt s rodinou... Pouze nezapomen do své prace zahrnout to, ze vstupuje$ do nového

prostiedi, které je pro tebe nezndmé a v némz se zatim s nikym neznas.

Sviij komiks nakresli na tento papir. Ukol neni tieba mit podepsany.
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APPENDIX L

Respondents’ Individual Work — Examples

podepsany.

LLLO, | HEED
HELZ. N4

hor \PLEASE.
) ow'r WwAMT
TO 6O To AT

bOA/ T \k/onil'7,£ygz-,m,%
WiLL D7 FInE, / Love i

| WiLe NEVER-GO
TBRCK TO THAT &CHool
EVERYNE LpUCHS
fT e PND HpTes hg,

Figure L2. The story of Respondent 6.
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Figure L3. The story of Respondent 9.
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SHRNUTI

Tato diplomova prace se zabyva zafazenim tématu ,New Englishes* do vyuky
anglického jazyka na zakladnich Skolach za pouziti literatury. Vyraz ,,New Englishes*
(Cesky ,,Nové anglictiny*) je pouzivan jako souhrnné oznaceni pro vSechny regionalni a
narodni varianty angliCtiny, které se pouzivaji v mistech, kde angli¢tina neni matefskym
jazykem vétSiny populace. Plivodné se jednalo hlavné o oblasti, kde v minulosti piisobily
koloniélni vlivy, dnes mé na vznik ,,New Englishes* vliv hlavné mezinarodni obchod a
nutnost mezikulturni komunikace. Kurikularni dokumenty ¢eského vzdé€lavaciho systému
(zejména Ramcovy vzd€lavaci program) obsahuji mnoho odkazl na témata, kterd maji k
»INew Englishes* blizko, realita na jednotlivych Skolach je ale Casto takova, ze téma neni
vibec zatazovéano. Tato prace vyuziva literaturu jako médium k vyuce o ,,New Englishes®,
protoze Cetba literarnich textl u zaki rozviji mnohé diilezité dovednosti a je v ramci vyuky
anglického jazyka ¢asto upozad’ovana. V ramci prace byl proveden akéni vyzkum na ceské
zakladni Skole, kde bylo zakiim v ramci jedné hodiny téma ,,New Englishes* pfedstaveno
skrz literaturu. Dale byly zkoumany postoje zaka k tématu a jeho zafazeni formou dvou
dotaznikli. Vyzkum ukazal, Ze zadky téma ,,New Englishes* zajimé a roz$ifeni anglictiny ve
svéte je pro né atraktivni téma. Vzhledem k tomu, ze Zaci Casto nejsou zvykli pracovat
v hodinach anglického jazyka s literaturou, néktetfi z nich vyjadfili své postoje vici této
formé prace jako negativni. Nicméné, vzhledem k mnohym vyhoddm cetby literdrnich
textd, jako je napiiklad rozvoj kritického mySleni a kreativity, v€fime, ze je tfeba tento
druh prace do hodin anglického jazyka zatazovat a ze se diky specifickym vlastnostem

literarnich textii jedna o vhodny prostiedek k vyuce tématu ,,New Englishes®.
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